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Abstract — Seeks to offer new approaches in the field of world, students in their math lessons are drop. kikio
intelligence; 1Q coefficient, Multiple Intelligences (Ml), the  Mohammad Taghi, 1369).
present study is to investigate the relationship leeen While any kind of education, including math educati
emational intelligence to deal with math scores. Ad now requires special measures conditions. First, aestudnd
emoational intelligence (El). There search on femaletients his ability should be recognized and' then 'guidedhiﬂ

in secondary schools of area 1 in Rey selected domly in . . ; . . .
relative cluster. The sample consisted of 120 fenealstudents right direction. However, this guidance must beviited

of mathematics in high schools of Rey that 60 studes in the ~ PY @ teacher who is familiar with proper educatial this
experimental group and 60 students in the control pup Will not be realized unless the correct definitiarf

aged 15 to 18 were selected. The experimental grqupith a  intelligence and learning exist (Scott, David 200Bpr
mean average of three years of math under 14 andé years experts were attached great importance tane
control group, with a mean average of three yearsfanath  were thought the IQ is the representative rateuctess.
was used and the result was evaluated by t-test. Thesults of standard 1Q test and even some companies used
the analysis showed that between emotional intelbgice and o jiqence test to employ. But recent researdmshthat
math scores, there is a significant difference. . . . L

intelligence tests is not the only criterion to @& and

Keywords — 1Q Coefficient, Multiple Intelligences, evaluate the success of a person. They are cuwrentl
Emotional Intelligence, Math. investigating the EQ (emotional intelligence) (Raktr
2008). The term intelligence, in the of multipkokution
|. INTRODUCTION in psychology, of a one-dimensiofatoncept (Binet,

1905) has become to multi-dimensidn@ardner, 1983)
Mathematics are linked with formulas. For soménd then to a sense of exciteneialvi mortality, 1990).
students, the mathematical classes including espstind n1988, Bar_on claimed that the emotional and $ocia
concepts that it is hard for them. This is not e for intelligence are better representative to succeetife.
them and attending the classes for these studientet (Bar-On, 1997). Due to the nature mathematics ifcivh
appeal. So it is better to educate math in morgibée the learner must be enabled and interacted with etier

world. (Zamani, Bibi Eshrat 1383, Presley, Woodng<i and sometimes are under greats tress, it seems that
Vmtk 1912). emotional intelligence is very important in thisags.

However, the math lesson such as other subjectstis 'nerefore, the aim of this study was to determine t
hard if you read correctly and consistently andlevhiany relatpnshlp between emotional intelligence andtebvet
students are not interested in math are not trug alg@ming math. _
scientific. Math is both hard and easy. It is eheyause Description and Discussion
its structure is sound and stable but it is so hachuse it A large variety of methods for teaching mathematims
needs thought to understand the logical structarel be used. In the best practice methods that areidzoes
deep thinking is so hard for some people. On therot educational goals. Mathematics education objectives
hand an important part of students' lack of intereslue The Goal of Breeding
to the poor mathematical educational methods. Breeding or training "is the regular and contirsifiow
(Aghazadeh, Ahmad 1382,VsIr1958). to conduct of physical, cognitive, social and margl in

One of the questions of students and people is wiggneral, all-round personality development of stislén
learning mathematics is more difficult than otheurses? order to gain understanding of human knowledge and
Scholars in the field of mathematics have an angwe norms accepted by society and to help them theilent".
this question. Alan Wilfred Bishdp Professor of Based on this definition, breeding is a system. 3ystem
Mathematics Education at Monash University in Aaisar that its major function is unlocking the potentiahd
analyzes this challenge by saying that one of thestm
important issues in modern society is mathematics
curriculum. But it is very difficult to teach it gol. M a the 'Beinet knew intelligence as the equivalent of takeand
matic can be quickly became abstract object. Weans 'Z'”QU?“ ability o . _ .
that as soon as the mathematic loses relationsitipte ~ Multi-dimensional intelligence, including verbatatiigence,
real world outside the school students know, fonynaf logical mathematical intelligence, musical intedige,

. . interpersonal intelligence, visual-intelligencedamore.
them would be meaningless. The result is that atabe 3A comprehensive model of intelligence as well adarstand

and regulate emotions and a criteria to think alfeeltngs
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educating citizens who acquire socially acceptalgiens students. The internal dialogue of the studentsasked to
and committed to the values of it. think about the subject as well and put their idaiasut it
The Purpose of Education on paper or otherwise record. Using this methoegithe
The concept of education opposed to the breedingtis students to come out of the absolute position kidtaner
a system. But training is purposeful activity ape- and think actively.
designed. And its goal is to provide opportunitisd Often certain criteria, such as the ability to peot-
situations that would facilitate and speed learnwithin ~ solving, reasoning, memory determine intelligence.
the educational system so its goals are more aecaral (Wechsler, 1958) Cognitive intelligence or 1Q, umting
specific and more precocious than the objectives #fie ability to remember, think logically and abstra
breeding. Training may be with or without the preseof Wwhile, emotional intelligences related to the usk o
the teacher and through film, radio, television amider cognitive intelligence on how to succeed in life.
media. Teaching is part of training. And includesesies (Sobhanirace, 1387). There search reveals the tenpoe
of regular, targeted and predetermined activithasd its of emotional intelligence in the classroom (Ptraydz
aims are to create favorable conditions for leagriy the Fredrickson, Farham, 2004), mental problems (Shatz,
teacher. Shvtplzvmalvf, 2001), teamwork (Jordan, 2002), work
environment (work of 2003), and improved perforneanc
II. C ULTURAL OBJECTIVE in interviews (Fox Vaspktr 2000). According to lazgl
psychologist and expert in emotional intelligence
Goleman, about 80% causes of the success can be
attributed to emotional intelligence. In generaljdents
who have high EQ, or emotional intelligence, shtugh

Mathematics is an important part of culture. Stuslen
learn mathematics as part of the culture and id#as

mankind. Referring to the history of mathematica t& . :
proud of a nation created in mathematics. It insesa levels of positive affect and low negative affeetdls.

confidence in students and elates the subject @ tﬁhey_ are conscientious a}nd_ acceptor and haye f?‘Wer
national history and tradition emotional problems and in interpersonal relatigoshi

Emotional Objective have better performance. (Goleman, 1998).

It means the pleasure that can be gained throlgh t
pursuit of intellectual activities and loving knaaslge.
Mathematics makes us experts. It stimulate sour ) o ) )
intellectual curiosity and a sense of elegance an.dTh.ere is a significant relationship between emation
perception. Maurice Klein said "Mathematics is thdtelligence and math scores,.
highest intellectual achievement and the most nobldéthods
human mind (Lang, Serge 0.1371 and Rubin 2004). To This study is descriptive cor-relatiohand its purpose
achieve these goa|sy teachers should try to rentbge is praCtical. The criteria for data collection ibet
teaching process from passive mode and encoura@@cumentary and fiefd With the aim of processing and
students to actively participate in the learningerial. comparing emotional intelligence and math scores of
Skills Emphasized in Mathematics Include female students in secondary sc_hools in_ the Distrivey

Problem Solving, discover argument, hypothesis arfpd randomly was conducted in relative cluSteThe
theory, use tools and technology, Estimates anderigm Sa@Mple group were 120 people that were 15 to 18&yea
approximations, measurement, use the chart andeggiom ©ld- The experimental group, with a mean averagree
intuition, numerical Computation and mental openagj Years of math under 14 and the control group, \sith
pattern-finding algorithms and modeling and enuttiena Mean average of three years of math top of 14him t
Also, learning, teaching, curriculum and evaluative the Study, the emotional questionnaire of Shot waslughis
major issues in mathematics education. In otherdgor questionnaire was made by the keeper and colledgues
while teachers can help students learn, skills, swafy 1998, based on the theoretical model of emotional
thinking and expressing their opinions, they musb a mtelh_gencg of_Sanw and Mayer and to measure the
learn how to learn. (.P, George and Papanastazy®)20 emotional intelligence of teenagers. (SaIV|rn0!y§17IiF990)

To achieve the goals of mathematics education ardd'® "esults were analyzed by student T_Distribdtion
skills listed; the best training pattern is the tpat of Findings
"student-centered", that is the pattern of expegeand  Due to the groups studied comprised two independent
dialogue. In this model, all educational activites based 9groups were compared in a quantitative variableadee.
on "experience and dia'ogue". Experience is d|V|d'Ed And tak|ng into account that the data follow theamal
two parts practical and observational. In practical
experience, students will act yourself and planaoy out
va}rious activities. Making_ educational softwarddahto show the relationship between the variables.
th's category. .In observation, the studept leamaddssons ®Qualitative research that starts with question teads to the
visual or auditory. The use of educational softwa®@e (esyits and from results to hypothesis then tortheo
movies, listen to tape or audio CD, go to the campd ©a possible typical example in which each sample $ector
scientific visits placed in this category. Dialogaéso group of members

includes two internal dialogue and dialogue withest ‘Itis a test called T_test that declare amourthefensure of the
difference of two random variables from their saenpl
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distribution, two independent samplest-test wasdusestudents in the experimental group is 133.38 dma t
Tablel shows the information you approach the diveraontrol group is 129.3.
results. The table shows that the average EI of the

Table 1. Descriptive statistics compared the emnaliintelligence of students in the experimegtalipand the control

group
Number | Average | Deviation of the average Audit or enor
El of experimental group 60 133.3833 121.99654 74969
El of control group 60 129.3000 13.94213 1.79992
Table 2. Comparison of the three-year average tfienaatics in the experimental group and the control
Number | Average | Standard deviation The average error
Average of mathematics of 60 12.1333 1.38352 0.17861
experimental group
Average of mathematics of 60 16.4500 1.34574 0.17373
control group

Table 3. Thestatistical correlationtable of t aéstwo independent groups due to the averagd of E

Groups

Confidence

intervalwith95%

difference

t Freedom | Significant | Average Lowest | Highest

degree level difference level level
El of experimental group 8.469 59 .000 133.383331.8683| 164.8984
El of control group 71.836] 59 .000 129.30000 19845 132.9016

According to the above tables, There is significan
relationship  between emotional intelligence  of
experimental and the control group. And the hypsithes
confirmed, Therefore, people who have high emotione
intelligence have the high average math score.othput
of this analysis show that the value of to obtainedhe
experimental group students is 469/8 and the aobntr
group is 836/71. The T difference compared betwéen
two groups indicate that the hypothesis is confitme

00 1300 o
The Avers e B R" .
Grade of Cge of Mathemagi, athematic
. ontrol Gy, oyage 0
During 3 Years i 2 :: :‘i {K‘?eﬁmemﬂ
2 . [ 2ars
cgrnupﬁurlng et

Fig. 2. The three-year average of mathematicsdn th
experimental group and the control

V. CONCLUSIONS

The values obtained in the experimental group 46%B.
and in the control group is 469/8 and 71.836. I8s is
concluded that there is a significant positive tieteship
between all the components of emotional intelligenc
including emotional self-awareness, decisivenesdf- s
Fig.1. EQ of experimental and control group esteem, self-actualization, interpersonal relaticsecial

responsibility, problem-solving, reality testingtress
tolerance, impulse control, happiness and optimisrd
student math scores. In other words as one hawe m
component of emotional intelligence listed, the mmat
Copyright © 2016 IJIRES, All right reserved
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scores placed at a higher level. The learner innadg [23]
teaching that help learners learn well must bevegti
discuss, solve problems and gain experience with tr[b4]
guidance of their teacher. Most mathematicians have
high social intelligence and their hard works hdveit [25]
high confidence. They understand philosophy andratts
concepts and this cause a good spiritual inteligen 26]
Innovation and Initiative in problem solving is laese of
creative intelligence  and accurate learning is the
characteristics of cognitive intelligence. They Wiaiow

the position and ability to meet their reasonatdendnds.

So it should be taken to promote a variety of ligehce,

not just cognitive intelligence and that preventisietter

than treatment problems such a slack of learnimgl a
academic failure.
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