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Imparting Peace-Building Through Education

Dr. I. Arul Aram

Abstract — Peace education is needed particularly for positive role in, first of all, maintaining discipe. This
today’s youth. At places where militancy and otheforms of  calls for a total culture of peace. On the contrifryhe
violence are right at one’s doorsteps, children angouth are  stakeholders had promoted a culture of violence and
more vulnerable to violence as they draw violencedm real  p5ired. a problem which is a molehill will look dikhuge
life too. In such instances, violence imbued fromhe media is mountz’ain.

practised in reality as well. Also, youth of todayare | b imole inst f . Uni it
tomorrow’s leaders and hence there is a need to miolithem remember simple Instance of a peon In a Universi

in a pacifist mindset to have a peaceful future. Qdlicts ~department who wants an inappropriate certificafrom
cause violence if not handled with care. The dynams of the Head for applying for a permanent job. The Head
conflicts have to be understood and peacemaking #ki Sympathetic but refused because it is unethicat Féon
nurtured in the community as a whole. People resorto became furious and left the chamber of the Head Th
violence, or at times non-violence, while handlingonflicts.  fellow teachers who were not involved in the incide
Educat.ion should promote non-violent options of cditict  ~guld have kept away or pacified him. But on thetry,
resolution. one teacher asked the peon in the presence of other
teachers and students, a simple, calm questionviich
would definitely provoke, “Has the Head signed?isTis
enough for the uneducated peon to go into another
outburst in the presence of many. Is it not a faat the
teacher has played a negative role not befittireg @i a
teacher? Is it not a fact that the teacher sowecdartured
the seeds of indiscipline and verbal violence? Alnid
disharmony spread like a wild weed.

This small event took place when | headed an academ
in high esteem departm.ent specializ.ingl in “C_orr_lmunication". It_iscase

| - of effective communication misdirected. Adolf Hitlesed

Vengef'ul Students Murder Principal to say, “By the skillful and sustained use of prpada,
(The Hindu Newspaper) o one can make a people see even heaven as hell or an

TUTICORIN, October 11, 2013: In a ghastly incident  eyiremely wretched life as paradise.” Yes, the Nazi
Thursday morning, the principal of a private engineg  ropaganda cost six million innocent lives. Lesssimsuld
college in Tuticorin district in southern Tamil Nadin  pe |earnt from history so that bad history doesrepeat
India] was murdered by three students on the camdsis jiself. Communication should be directed towardsoge
an act of revenge against the suspension of onkeoh,  pgace education is needed particularly for todgygh.
police said. o Youth are brought up in the world of violence -sitnot

L.R.D. Suresh, 45, principal of Infant Jesus C@lleéd st the Gulf wars glamourously telecast worldwiulet
Engineering, Keezha Vallanad in Tuticorin distrigéas  3|so other programmes such as television news enials
attacked with_ long knivgs as soon as he got phtsntar. which bank heavily on violence. So much that tefievi
The suspension of P. Pitchaikannan (21), a finahy®E.  rogramming washes away much of what is learnt in
(Aeronautical Engineering) student, for his behavion  gchools and colleges. At places where militancy @ther
and off the college campus, provoked him to mutber forms of violence are right at one’s doorstepsideain and

principal, police sources said. youth are more vulnerable to violence as they draw
While Pitchaikannan, the prime accused, stabbed thgsience from real life too. In such instances, lefiwe

principal in his stomach, his roommates, G. Dar@h), jmpyed from the media is practised in reality adl.we
final year B.Tech. (Information Technology) and Majsq youth of today are tomorrow's leaders anddeen
Prabhakaran (21), third year B.E. (Civil Engine&sld  ihere is a need to mould them in a pacifist mintséiave
caused a grievous bleeding injury on his head,pbiice peaceful future.
said. Besides arresting the trio, the police seizbél  conflicts cause violence if not handled with cafke
weapons used in the killing. o dynamics of conflicts have to be understood and
Preliminary investigation revealed that Pltchalkm peacemaking skills nurtured in the community ashale:
was suspended for five days on Monday following gBegple resort to violence, or at times non-violewdeile
alleged attack on Athithan, a final year studenter phangling conflicts. Education should promote noolesit
occupying a seat in a bus on October 5. Athithars Wayptions of conflict resolution.
attacked on the college premises and outside thepoa  vjolence is acts of aggression with the intentidn o
recently. Pitchaikannan was also irregular in attiémg causing pain or discomfort to others, either digegitom
classes and laboratory work. _ _ bullying and fighting to a disrespectful tone ananme
Yes, it is alarming. It reflects the malady in themil calling) or indirectly (as in theft or vandalism)]] Thus,

society known for its values and virtue. My feeliilsgthat ragging, eve-teasing and verbal abuse in colleges a
parents, fellow students and teachers could haaxedla

Copyright © 2016 IJIRES, All right reserved
161

Keywords — Appreciative Inquiry, Culture of Violence,
Higher Education, Non-violence, Peace-building.

[. INTRODUCTION

| start this paper by presenting a news reports iinot
about killings on a college campus in the U.S.,rhutder
of a principal of one of the colleges in the Tam#du
province in south India where teachers are norntedlg
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forms of violence. Such violence disrupts the leagn 1. P ROBLEMS ON CAMPUSES
environment and makes colleges unsafe places. dn fa
those who are prone to violence in their studeys@e  |n many academic institutions, teachers and stsdent

more Ilker to dlsplay violence later on in lifehdse who suffer from several pr0b|ems: restless mind; strasg
undergo higher education would end up as leaders dfife; strain in relationships; lack of study-lifmlance;
several walks of life. When that is the case, sttgl®f indifference to the people around; and poor time
higher education need to be specially trained iacpfil management. All these problems result in disharmony
ways of conflict resolution. Of late, peace-builglifor deyoid of peaceful co-existence. A smile is theitieigg
peace education) has emerged as a separate acadeffigeace, said Mother Teresa, a missionary and INobe
discipline. laureate who served the sick and needed primanilthe

In a conference on higher education, Timothy Lighétreets of Kolkata, India. Teachers and studentsilgh
said: “When the consequences of a person’s or @0 first learn to greet each other with a pleasantesmi
actions inadvertently harm someone else, there ball Some conflicts on the campuses Spring from: Study_
moral responsibility though the one causing therhbad related stress; lack of friends; insensitive teashaon-
no intention to cause so much harm and did noizeetiat  ynderstanding parents; dejection and depressiagtive
he or she would cause harm. When the products @ék-taking (eg. alcoholism, drug addiction, lovedasex);
educational institutions act in ways that are thépeficial and not sure about getting a right job. The effeétstress
to those over whom they have influence and authaié  on individual are: loss of productivity, enjoymeand
can feel that teaching has borne good fruit. Whexy B¢t  intimacy; sleep disturbance; headache and migraines
out of ignorance and cause harm, we, their teach®y fatigue (tiredness); lack of concentration; paniacks;

indeed share in their ethical flaw [2].” . irregular periods for girls/iwomen; thyroid disorfemd
For instance, when tsunami struck the Indian coasts weight gain or loss.

December 26, 2004, Indians came to know of the termTimeS have Changed and this calls for a Change in

‘tsunami’ for the first time. But though a tsunawarning teacher-student relationship. Education has become
system was in place in the Indian Ocean, countii@®s |earner-centric. Teacher has become more of aitédoil.
India and Sri Lanka were kept in the dark about thguthoritarian control of teacher is decreasing. ches-
impeding tsunami. Hasan Suroor quoté® Telegraphto  student relationship has become friendly. Reprirrand
say that the U.S. military base in the Indian Ocistand no more works. With student feedback, teachersaare

of Diego Garcia was alerted by a tsunami warningree times at the mercy of students and some teachers
on Hawaii in the Pacific but it was not passed oother unethica"y resort to popu“sm particu|ar|y (1) g’lg
countries in the region. If this is true the quaistivorth  attendance to students who otherwise lack attercamei
pondering is what use is the knowledge [of tsunamp) awarding pass marks or higher marks to studehts
warning] if it cannot be used for the larger benei do not deserve those. Teachers should neither be
humanity [3]. This calls for a change in mindset & authoritarian nor permissive. They should balarete/éen

culture of peace. these and mould the students.
Teachers need to gather and tell stories of pesitiv
Il. D EFINITIONS OF PEACE images. We need to avoid dichotomizing and lakellin

students as good guys and bad, or intelligent awd d
Here are a Few Definitions by Exponents of Peac&hen something goes wrong one should take the blame
Building: jointly instead of pointing fingers at others aspensible
Peace-building is an organic system that requirdg' the debacle. . _
relationships and coordination of multiple actij Teacher-centric education has given way to learner-
multiple roles, at multiple levels. No one activiapd no centric. Now we focus on outcome-based education.

one level will be able to deliver and sustain peacdts ‘Outcome’ is mostly defined in terms of market
own. - John Paul Lederach worthiness. No more a teacher can stop with hifiesr
Strategic peace-building is an inter-disciplinaryexpectation, “I want my students to understand what
coordinated approach to bu||d|ng sustainable Jaabp —a taught in the class”. The teacher should facilisttelents
peace with justice- Lisa Schirch to go further to ‘apply the knowledge’, ‘justifyahresults’,
Peace-building must be seen as a process, ratirerth ‘analyze the data’ or ‘design a process’. Studenght to
goal. Peace-building and conflict transformatione arbe engaged in activities such as discussion, group
essentially about changing society and peopleitudtis Problem-solving and involved in higher-order thimi
toward conflict— Anneke GalamandPaul van Tongeren Such as analysis, synthesis and evaluation. Thieecha
The overall aim of peace-building is to transformiS to impart practical skills in the process of avering
conflict constructively and to create a sustaingmace and discovering the syllabus. The social norm ekcing

environment— Luc Reych|er the syllabus is the thing of the past.
The original purpose of peace-building is consaiida
whatever degree of peace have been achieved ishtire V. BEYOND EGO-SELF
term and, in the longer term, increasing the Ihatid that
future conflict can be managed without resort terice. The fulcrum of an academic discourse is that weegr
— Elizebath CouserendChetan Kumar to disagree but is this in practice in our academic
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situations? Most academics take it personal whéawfe “Whether computer applications is taught in schaoisl
academics have a differing opinion. They take ib tocolleges?”, for which most teachers said that theyd
personal and this spoils academic relationship el. w their sons and daughters to private computer ceritie
Such discord among teachers is transmitted amongality computer education. When this is the spifit
students too with magnified stress. appreciating computer education, why is that tlaehers

We need to have a chance to understand ourselites bedo not make efforts to learn computer applications
— we need to answer the question ‘Who am 1?’ andadiv themselves? If we are not updating knowledge evéhis
is my relationship with the world around?’ We nded basic level, will not our students regard us inrpegieem?
have a chance to hear ourselves. Defensive egeller sAre we not giving a secondary treatment to our esttsl
image should not spoil academic atmosphere. In @ompared to our children? Do we not think this eljgrd
academic department, both the teachers and thendtud itself will be a source of conflict? We are in githl era so
are put in a box and they need to have a harmonioomsich so that some teachers even use social methiaasu
relationship to maintain a good academic environtmeriFacebook and Whatsapp to communicate with students.
Personal stubbornness and self-interest shall taotdsn The purpose of peace-building is to make the teagchi
the way. When we ‘win’, we should not bask in tlyw-e learning atmosphere interesting. Teachers shastenlito
self. Let me refer to the ancient analogy of a g@in in a  the students. They should get to know the students’
boiling pot of rice. Where from does the rice grgain the emotional needs and cater to those as well. Teacher
energy? Is not the grain energized from the whoélthe should be healers. They should equip students bdace
environment? Let us be free from ego so that pasitilife. We need to be confident but relaxed with our
forces of nature can act through us. If we areapein we conscious awakened. Let us be critical and crediive
are fixated. Let's not be bogged down by our own-eg with character. Teachers should not get into a ¢aimipg
self. mode. If one is in a complaining mode, one losa®omi

Every student and teacher shall be confident ofelfie and gets into victimhood. Even if we cannot raisehte
and shall be able to appreciate the needs of tbhplge level of self-actualisation [4], we should not loself-
around too. Each one should be able to answer itk vesteem.
questions: (1) What is the purpose of life? (2) Vdioyyou Abraham Maslow has developed the Hierarchy of Needs
do what you do? (3) Do you find meaning in studyk® Model. Next to the “basic needs” come the “safetgds”
(4) What are the possibilities that you have nautht and the “belongingness and love needs”. Only on the
about? and (5) What is the change that you can rakefulfilment of these three needs come the “esteepdsie
have an impact? which encompass “achievement, status, respongikitit

In the mid 1990s, | had been doing my doctoralaese reputation”. It is the duty of the educational ingtons
on perceptions of the viewers on the University fBsa and the parents to see to it that the first threeds are
Commission’s Countrywide Classroom whose Gyafulfilled so that the student can achieve. Educetio
Darshan channel is now hardly watched. | had beeénstitutions should be all-encompassing so that the
interviewing teachers and students. Even earl@rmmany learning leads to the pinnacle of the hierarchyeéds —
teachers were watching the programmes. However,sé¢lf-actualization.

found a senior college teacher in a rural governmen

college not far from Chennai city enthusiasticallying A
that he watched the programmes regularly. | way ver Sell-actuaisation
happy. Then, | asked him in what ways he shared the persenn rosth and et
knowledge gained or motivated his students to wéteh 7 \
TV programmes. But he said he did not talk non-ttbj Esteemneeds

achievement, stahug, responsibility, reputation

/4 \

Belongingness and Love needs
family, affection, relationships, work goup, et

to his students though he made his son watch the
programmes along with him. If only the teacher gthe
same importance he accorded to his son to hisrssides

well, it would have made a world of difference. 7 \
| would like to cite another instance of insensiyivon oty nels
the part of teachers. | happened to take partrgfrasher prtecion, seuity, o, s, iyt
course for university teachers conducted by an éwcad 7 \
Staff College of a reputed university. Most of fielow Bioogical and Bhysiological neds
teacher participants did not have knowledge of MS basic life needs - air, food, drink, shelter, wamth, sex. sleep. efc.
PowerPoint and even MS Word, and these MS Office N
software packages had to be taught as part of reeshedr
course on Advanced Social Sciences. That meanso@ g Dt g 014 b onlson'sHiy et
portion of the training was on basic computer agapions. Fig. 1. Maslow’s Hierarchy of Needs

| was surprised though most teachers were from non-
metropolitan areas. Out of curiosity | checked vetiout a
dozen of the teachers whether their sons and densght
knew the basics of computer applications. In ewase,
the answer was ‘yes’. Then | put a follow-up quasti

V. CULTURE OF PEACE

A culture of peace is embedded in Indian cultures |
not only expounded in our philosophical streamhoiight
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but has been effectively put into practice as well. should have a culture of peace at the core of the
particular, Mahatma Gandhi led the nation teeducational process. Affirmative action providing
Independence through a non-violent struggle. Adogrd reservation for backward castes in educationaitirisins
to him, power is of two kinds. One is obtained bg fear in India has contributed much to diversity and argt of
of punishment and the other by acts of love. Pdvessed peace. Even globalization is capable of promoting
on love is thousand times more effective and peemian uniformity by countering the wealth of cultural drgity —
than one derived from fear of punishment. which again can spur conflicts. The proliferatidnposh
This explains why the so-called liberators of Iraq private educational institutions will pose a thréatthe
Afghanistan do not get wide acceptance among théofty principles of affirmative action and divengiin a
people. country like India.
Strategic non-violent action — like what the fatbéthe The complex tasks of peace-building require botm me
nation adopted for the Indian independence struggle and women to use their resources and roles ta fpstee.
an essential element of peace-building. Both videand We need to go in for the philosophy of non-violemcel
non-violence are strategies to balance power. Weade the strategy and methods of non-violent actioniliaiv
usually spirals into a cycle and creates new vistiBut based defence and civilian peacekeeping. Studbotdds
non-violent approaches to conflicts ripen the ctods learn to create non-violent power, identify tactiasd
for transforming relationships and structures whilelevelop plans for non-violent campaigns. Role-playsd
stopping the cycle of violence. challenge students to respond to violent situatiohs
Many a times, even Mahatma Gandhi is no morgmple situation may be how you will react if a pstiian
projected as a role model in his own country. Aggation spits on a crowded pavement and dirties your shirt
a half century after independence, for whom the orgm ‘inadvertently’. Negotiation should form the babigilding
of Gandhi has receded, is mislead by some leaders ldock of all conflict resolution activities. Studemeed to
society. The youth are made to believe that Gaadioh- experience negotiation through case studies, ohens
violent struggle is nonsense and he is the causeal of of informal negotiations in their own lives, and
the flaws in the country. Even some college teachgect simulations in the classroom.
such venom among students. So much so that inilthe f
‘Hey Ram’ when Gandhi made unnatural summersaults VI. EDUCATION FOR PEACE
after he was shot at, the youth audience in a posima

theatre near the prestigious Jawaharlal Nehru Wsitye — Education policies have to contribute to the
gave a big applause. | was a sad witness to this. Bjevelopment of understanding, solidarity and toleea
Gandhi is revered round the globe for his humanaess among individuals and among ethnic, social, cultara
non-violent means of conflict resolution. Let mek & religious groups. It should promote knowledge, ealu
question: if we pull down Gandhi as a role modehow attitudes and skills conducive to respect for humights
else we can have as a role model? We have strangfi to build a culture of peace. The education gE®c
political reasons to defame Gandhi after his assatisn. needs to be closely linked to real-life situaticarsd it
Some reasons could be the people at the right ettteo should put into practice tolerance and solidanigspect
political spectrum find him not taking up the Hindufor human rights, democracy and peace.

religious cause exclusively; those at the left efidhe  Towards this end, the #4session of the International
spectrum found him religious and not secular; séee Conference on Education adopted the Integrated
that he gave precedence to freedom struggle theial o Framework of Action on Education for Peace, Human
cause; and many feel that his concepts suchwasleshi Rights and Democracy [5]. The salient features haf t
(Indian-ness) and self-sufficient villages arelevant in  framework are:

this era of globalization and liberalization. - Education must develop the ability of non-violent
Absence of war is often mistaken as peace. Intse p  conflict resolution. It should also promote the
Saddam Iraq and the post-Prabakaran Sri Lanka are development of inner peace in the minds of students
examples of negative (‘cold’) peace contrasted with so that they can establish more firmly the qualité
positive (‘warm’) peace. Peace (or positive peace) tolerance, compassion, sharing and caring.
envisages human rights, economic well-being and Education should help remove hatred towards those

ecological values. It paves the way for an intemireg of regarded as “the other”. Textbooks should be revise
relationships between individuals, groups and tuntsins to remove negative stereotypes and distorted view o
that value diversity and allow scope for developmgnan “the other”. [Even a common nursery rhyme such as
potential. The aim of peace-building is to transfor “Chubby cheeks, dimple chin, rosy lips, . . . Vvéiy,
conflict constructively to build sustainable justgoe — a eyes are blue, lovely too, teacher’s pet, is tuat?y
peace with justice. denigrates some section of people who are noirfair
Education for peace implied an active concept eicpe complexion.]

It is not Slmply the absence of war and violentgsla . Education should C|ose|y Cooperate’ in partic[_wlmh
concept founded on a sense of justice. Peace means the family, the media, including traditional chatme
recognition of plurality and strengthening of demztic of communication, and NGOs. Students should be
institutions. In many instances, disruption of meds trained to analyze the media critically and profitm

because of the failure to recognize diversity. &acation
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a selective choice of programmes. The media shoulthproved situation for most or all of those invalve

be urged to promote a culture of peace.

People working for community development and human

UNESCO considers peace as the corollary of regpect rights will often find themselves working not tcsofve a

those human values, attitudes and behaviour thet life
to the principles of cooperation, non-violence pees for

conflict, but to intensify it and make it more Vikg, to the
point where the issue is more widely recognized and

human rights and cultural diversity. Education dHou effective action begins to be taken. On the othemdh

cover human rights, democracy,
understanding, tolerance, non-violence, multi-aalism,

and all other values conveyed through the currioulu environmental

internationaliolenceconsists of actions, words, attitudes, structores

systems that cause physical, psychological, sooral
damage and/or prevent people from

Education should be regarded as a social phenomemneaching their full human potential.
communicating such values as equality, harmony andWhen do we say a conflict is needed for promoting

solidarity [6].

necessary social changd@tensifying conflict means

Violence in educational institutions such as sirikenaking a hidden conflict more visible and open for

ragging, eve-teasing, and even sickle / gun wigldmay

moving towards non-violent ends. This is like clegmpus

be attributed to suppression of conflicts. At timesichers out of a pestering wound before closing it. On ditieer

refuse to take note of or address the problemsudists.
Why is it that more Arts and Science colleges gatoike

hand, escalating conflictrefers to a situation in which
levels of tension and violence are on the rise.

or have meagre attendance? Is it because of lack oPeople engage in conflict when their needs aremedt

infrastructure? Do the proliferating engineerindleges

or when their aspirations are not consistent wiibsé¢ of

have good infrastructure? Not, exactly. Accordirg tothers. Mahatma Gandhi differentiates between ‘naed
psychologist Narayana Rao, “the disruption of dgder ‘want’. According to him, ‘need’ is what a leastrgen in

student life on college / university campuses ididris not
a result of the irresponsibility of students. laisymptom

a society can afford, and by this logic anybody étsthe
society who enjoys much better facilities than tamher

of a deep-rooted maladjustment, which is enhanged oes in for ‘want’. 'Want' may be difficult to esti They

feelings of personal insecurity, inadequate faesitfor
study and recreation, growing incertitude aboutftiere,
and lack of an optimum level of personal efficiehfg].

are innumerable, human desires. Want springs out of
"greed", leading to inequality and poverty of traher’.
‘Need' is something very positive. Gandhi uses dhee

Yes, unemployment and underemployment looming largeainly to refer to the basic needs such as foathiclg,

are the main reasons for the malady. Then whyasAhts

shelter, health and education. All should have, @hdan

and Science colleges, particularly in the goverrtmepursue these. People undergoing subjugation oftenot!
sector, are not redesigning their programmes tenobri realize that they have the right to get their n&gfiled
themselves to the job market? Why is there regsistanand stand up in pride. For instance, activists wgrhkvith

from existing teachers to take to new programmehb sis

Dalits try to bring the latent caste conflicts {wea so that

Marine Sciences (from those in Biology), Businesthe underprivileged people are empowered and they a
Finance (from those in Economics), Electronics nffro able to lead a life of dignity. Conflicts exist iall
those in Physics) and the like? Why do teacherd wan relationships, groups, culture and every level ofia

stick to traditional disciplines and not go in fapplied,
job-oriented subjects with a minimal retraining? y\tio

the same teachers who profess great value for theinequal social status,

traditional disciplines of Arts and Sciences do sioggest
their children to take to studies in the same gls@s? Is
it not a fact Arts and Basic Sciences are sulkingnsich
so that the inherent charm of those subjects isevataled.
Do you not think that conflict is inbuilt in the stgm of

structure. Injustice is at the base of most corsflic
Conflicts arise from imbalances in relations such a
unequal wealth or access to
resources, unequal power, or unacknowledged and
unforgotten past injustice. These cause discrinonat
unemployment, poverty and crime. If conflicts aceight

to be resolved solely for the sake of peace anthat
expense of justice, it can erupt into violence. ficts can

not making our academic programmes utilitarian oriePtecbe transformed into constructive outcomes when Ipeop

Do you not agree that the commercialization of atioo

are empowered.

which leaves behind many talented children fromrpoo In Bihar, Bhumihars (landowning caste) are in destd

families will add to the conflict? Are these noetleasons perpetual

conflict with Dalits (landless caste). eTh

why cities with high educational level also havethi problem is centred on sharing of basic land ressurc
crime rate with the active involvement of the edada How long should Bhumihars be killing Dalits andralteft

youth? Is it not a fact that academically qualifigalith
fail to get even teaching positions in collegeshvahough
salary?

VII. W HAT IS ‘CONFLICT '?

What is the difference between ‘conflict’

outfits be killing Bhumihars? At times, Dalits akéled
just because they refuse to go for work in Bhunghar
fields as a consequence of previous ill-treatm®otthere
is a need to understand the root causes of thdepnob
Questions that would help are: (i) What problemsyth
face? (poverty) (ii) What conditions cause thesblgms?

and(low profit from agriculture) and (jiii) What causésese

‘violence'? Conflictis a relationship between two or moreconditions? (do not own land; caste oppressiork lafc

parties (individual or groups) who have, or thirley

education). The resolution of the conflict shoulat he

have, incompatible goals. Conflicts often lead to aconfined to cessation from fighting using the landa
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how a symbol of peace can be distorted to become a

lead to a culture of violence. We need a cultur@esce symbol of violence.

that would offer sustainable peace. Root causethef

problems should be addressed. The possible solution V/|||. T HEORIES OF PEACE AND CONELICT

should take into account sharing of land resourcesr,
initiating some development and educational schefirtes
reconciliation will lead to Bhumihars treating Dalwith
human dignity. This will happen only if ignorance i
erased, awareness is created as to the natureeqgtiain
relationships, and the question of equality is edsed
from the view of those experiencing oppression. Vg0
committed should be acknowledged in an effort tdkena
things right. Conflict transformation will shift dm a
mutually destructive to mutually beneficial relatship.
Agriculture is no longer economically viable takimgo

account its income generating capacity as an otiarpa
Such a scenario, at times, leads to starvationhdeat
suicides. It is a sad tale that farmers die ofvsiizon due
to lack of purchasing power when there is food kisp

and food grains rot or are eaten by rodents in trEeéused by incompatible positions and a ‘zero-supwof

conflict being adopted by the conflicting partiehe goals
of work are:

storehouses of the Food Corporation of India. Ihdas
enough to increase grain production but thererieed to
increase the farmers’ income from crop productione
aspect of doing that is through education. Unleshah
farmers take to skill-based jobs — be it in agtimd or
elsewhere — their condition will not improve. )
Dalit women are considered as the “the other” b“t
other” in the Indian social system. Another instno
prove this is the parading of Dalit women nakederof
done even in the peripheral areas of the Indiaitadaqpf
New Delhi. Such crime is perpetuated by upper
intermediary caste people when a boy or a girl fitbsir
community falls in love with a person of the Dalit
community. It is a relative woman of the Dalit faynivho
is given this cruel punishment. When such instacoese
to light, the media cover them but in a sensatiamal _
matter of fact way, rather than elaborating onphaess.

Such humiliations of lower caste women do happen

around the capital city of New Delhi itself. If ths the
case, what about the plight of the downtrodden lgeo
elsewhere in the country? The separation of am-téste
marriage of couple llavarasan-Divya and subseqdeath
[suicide or killing] of llavarasan in Tamil Nadu 2013 is
because of a similar mindset.
educational institutions have a major role to prtemo _
gender sensitivity and communal harmony.

The politics of religion-based communalism of tlast
three decades is a tactic to change the focus fiesh
issues to peripheral ones. The demolition of figatary-
old Babri Masjid in Ayodhya in 1992 and communa
violence against Muslims in Gujarat supported leydtate
government itself in 2002 are unwarranted. As pdrt _
communal hype, the symbol of Lord Ram with his wife
Sita peacefully ruling from hisdurbar (throne) has _
transformed into a symbol of a warrior with a bomda
arrow drawn out to vanquish “the other”. Ironicalhatred
and killings are eulogized as a pathway to settrigle
perceived historical wrong. The change in th
representation of the religious motif of Lord Raradh f
spurred a culture of violence. This is a strikixgraple of

Given this context,

Given below are some of the theories of peace and

. conflict, as summed up by Fishers and others [B&ofies
give you an understanding of how others work omrélar
conflict. You should decide which of these or anlyens
agree with your approach to peace-building.
Community Relations Theory assumes that the arifli
caused by ongoing polarization, mistrust and htystil
between different groups within a community. Thelgo
of work are:

to improve communication and
between conflicting groups

to promote greater tolerance and acceptance of
diversity in the community.

Principled Negotiation Theory assumes that confct

understanding

to assist conflicting parties to separate perstesli
from problems and issues to be able to negotiate on
the basis of their interests rather than fixed tumss
to facilitate agreements that offer mutual gain for
both/all parties.

Human Needs Theory assumes that the deep-rooted

conflict is caused by unmet or frustrated basic &um
needs — physical, psychological and social. Segurit
%entity, recognition, participation and autonornmg aften
cited. The goals of work are:

to assist conflicting parties to identify and shtreir
unmet needs, and generate options for meeting those
needs
for the parties to reach agreements that meetabie b
human needs of all the sides.

Identity Theory assumes that conflict is caused by

feelings of threatened identity, often rooted imasolved
IOpast loss and suffering. The goals of work are:

through facilitated workshops and dialogue, for
conflicting parties to identify threats and feaheyt
each feel and to build empathy and reconciliation
between themselves
to reach agreements jointly that recognize the core
identity needs of all parties.

Intercultural Miscommunication Theory assumes that

conflict is caused by incompatibilities betweenfatiént
cultural communication styles. The goals of word: ar

to increase the conflicting parties’ knowledge atle
other’s culture

to weaken negative stereotypes they have of each
other
ultimately, to
communication.

enhance effective intercultural

Conflict Transformation Theory assumes that conftic
caused by real problems of inequality and injustice
%xpressed by competing social, cultural and ecooomi
rameworks. The goals of work are:
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- to change structures and frameworks that cause
economic

inequality and
redistribution

injustice,
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X. APPRECIATIVE INQUIRY

Let me tell about the ancient Chinese approach to

- to improve long-term relationships and attitudepositive change. Wu-wei (literally meaning "noniaat)

among the conflicting parties

is one of the basic concepts in Daoism (Taoism). To

- to develop processes and systems that promaieoist (Taoist) Wu-wei means, letting things takeit

empowerment,

justice,
reconciliation and recognition.

peace,

IX. K NOWLEDGE, SKILLS AND ATTITUDES

forgivenessatural course and doing nothing that interfereth wiat

natural course. Wu-wei is like water, with its diglg
nature. Water is formless and so, moves efforgessl
around obstacles to its destination. Water is @oft yet is
able to carve through stone. Water is patient akdst its

Peace-building is a dynamic, interdisciplinary andime, so when it does carve through stone, the snark
multicultural field. Scholars including John Padderach,
John Dewey, Maria Montessori, Paulo Freire and @dohg@owerful though peaceful.
Galtung have contributed to it. Building on prinegpand
practices that have evolved over time, and respgnth
different historical circumstances, peace-buildaigs to
cultivate the knowledge, skills and attitudes neede
achieve and sustain a global culture of peace.

Understanding and transforming violence is cenfraé

following United Nations diagram

leaves are smooth and natural. Thus change can be

To use an imagery of a muddy road on a rainy day, a
person wishing to travel the road would pick themy
through the driest patches and avoid the deep esddl
Focussing on the positive aspects of a situationbeathe
way forward when tackling conflict. This is what
‘appreciate inquiry’ is all about. It is based dre thelief

[9] shows howthat our positive images of the future lead ouritpas

knowledgeand attitude influence each other and they, inactions. 'Appreciative’ means the act of recogugizine
turn, influence skills. Peace-building aims to developbest in people or the world around us; affirmingtpend

skills,

environment of tolerance, care and respect.

Cooperation

Artistic and aesthetic

Imagination
Leadership, vision

Skills
Communication, active listening and reflection

Empathy and compassion
Critical thinking and problem-solving

Mediation, negotiation and conflict resolution
Patience and self-control
Responsible citizenship

Knowledge
Self-awareness, recognition of
prejudice
Issues related to:

Conflict and war

Peace and non-violence
Environment/Ecology
Nuclear and other weapons
Theories of conflict analysis,
prevention and resolution
Culture, race, gender, religion
Human rights, responsibilities
Globalization

Labour

Poverty and international
economy

International law and Criminal
Court

United Nations

Healthcare, AIDS

Drug trade

Attitudes
Ecological awareness
Self-respect
Tolerance
Respect for human dignity
and difference
Intercultural understanding
Gender sensitivity
Caring and empathy
Non-violence and
reconciliation
Social responsibility
Solidarity, world-
mindedness

Fig. 2. Transforming violence

attitudes and knowledge by promoting ampresent strengths, successes, and potentials; roeiye

those things that give life (vitality) to living stems.
'Inquiry’ means to ask questions; to be open tmgegew
potentials and possibilities.

A basic principle of appreciative inquiry is to inde all
voices. We need to respect, honour and care for all
dimensions of the physical world. To give a simple
instance, a person believes that he or she iseagkt but
if that same person dumps the garbage on the road,
knowingly or unknowingly he is violating the human
rights of others. Thus self-righteousness is netags
righteousness.

Appreciative inquiry locates the energy of the pesi
core and develops creative right brain activitigsaugh
skits, songs, and poems) to demonstrate the values,
qualities and themes they heard during the interuie
Some such things had been tried out in tsunami
rehabilitation in Tamil Nadu in 2005, particularly
engaging children in drawing. Appreciative inquiry
contributes to dignity, respect and love for thelvwes
their families, their neighbours and their global
community.

Appreciative inquiry is about the search for thetha
people, their organizations, and the relevant wartsind
them. It involves systematic discovery of what gitife”
to a living system when it is most alive, most effifee,
and most constructively capable in economic, edcédg
and human terms. Appreciative inquiry involves, an
central way, the art and practice of asking questibat
strengthen a system’s capacity to apprehend, patei
and heighten positive potential. It centrally inxed the
mobilization of inquiry through the crafting of the
“unconditional positive question” often involving
hundreds or sometimes thousands of people. Theasdu
task of intervention gives way to the speed of imation
and innovation; instead of negation, criticism and
spiralling diagnosis, there is discovery, dream dasign.
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Appreciative inquiry seeks to build a constructiwgion Had appreciative inquiry used extensively in deglin
between a whole people and the massive entiretyhat  with the problems of tsunami disaster, the rehiabitin
people talk about as past and present capacitiggocess would have been much more effective. First,
achievements, assets, unexplored potentials, inioog fisher folk were not involved in the decision toepent
strengths, elevated thoughts, opportunities, beacksn them for a considerable period from taking bacthsea;
high point moments, lived values, traditions, &gt and this impoverished them. Second, the boat-@entri
competencies, stories, expressions of wisdom,hitsigto rehabilitation left out many other aspects of cakast
the deeper corporate spirit or soul — and visidneatued economy including the independent economic exist@fic
and possible futures. Taking all of these togethgra fisher women who even owned nets and rented théroou
gestalt, it deliberately, in everything it doesglseto work fisher folk. Third, fisher folk kept out of sea emf months
from accounts of this “positive change core” — ahd after tsunami were not involved in constructiorboéts or
assumes that every living system has many untappdd houses meant to be doled out to them. Four, whem me
rich and inspiring accounts of the positive. Lihketenergy who lost their wives married women half their age,
of this core directly to any change agenda and gbsn widows were not allowed to marry though they toeeha
never thought possible are suddenly and democHsgticavalid reasons to marry. And the post-tsunami isgimesn.
mobilized [11]. In a nutshell, the way the post-tsunami rehahititahas
Appreciative inquiry is grounded in a worldview thabeen approached has resulted in dependency syndrome
asserts that we use language and knowledge tcedteat among fisher folk — a group which used to be figrce
world we know and understand it. For centuries,used independent has been made to depend on doles ftom n
proof methods of pure science as though they afply government organizations. Ethnocentricity (of noastal
human behaviour. We see what we believe. It ipthwer people) and vested interests (of NGOs and govertjmen
of language and the relational use of it that @®dhe have jointly directed the tsunami rehabilitatioog@ss.
world. What works at one place may not work at hant ~ Appreciative inquiry uses participatory action @sh
Appreciative inquiry sees societies as “mysteriesbé to harness the strengths of the community. It is an

embraced” rather than having problems to be fixed. approach to improve social practice by changingnid
Appreciative inquiry uses the change process that Mearning from the consequences of change. Justikey

call the 5-D Cycle [12]: to avoid watery patches on a bad pathway on adayn

+ Define the area of inquiry and learning, strengths of the community forms the focus of

- Discover what gives life to an organization, i.eappreciative inquiry. This does not mean social
locates what is happening when the organizatiat is contradictions which contribute to an unfair sogiere

its best ignored. Peace-building approach to human rights th
« Dream about what might be — what the world j@llows us to go into the root cause of the condlintl helps
calling the organization to be move towards a non-violent resolution and recoaibdn.
+ Design ways to create the ideal as articulatedhiy t
whole organization XI. M ENTAL STAMINA

» Deliver through ongoing and iterative processes Th
‘Delivery’ is not some static plan for a solutidoyt Are our students equipped with skills to face tliesses
rather a dynamic process of continuous changeighatof modern life? Teachers have to recognize the sieéd
also referred to as the Destiny phase of this jgsoce the students which include emotional needs. Thehyofi

e e today lack mental stamina. This may be because of
7 LChoosethe multiple reasons. Overarching aspirations and dseara
/ positive as the \ a direct reflection of the materialistic world viewV or
. foeusof inquiry \ mobile phone, mobile gaming or Facebook or Whatsapp
5 = : . . .
o Slmovateand\ . Definition .~/ = are used as instruments to get rid of boredom &l g
improvise ways to (= 2. Inquire into ™. some sensation. Socializing in the real sense bagec

/

[ oeatethatfuture down; playing games in the evening with neighboatho

: /,/ exceptionally k\ . - ;
; \ children has become the thing of the past. Added this

[\ Design & pmmw‘ /J is the single child norm prevalent in many urbamifees
\Destiny/Delivery——_| '/'—“*\\E'Tmms which results in pampered and spoilt children.
\// o SDiscovery N Students are today are extra sensitive. When | ovek
e e as the Head of an academic department in Anna
- AGeateshared [ 5 oo the stories | University, my predecessor advised me to be sdft thie
magesofa || pdidentfylife | students as he said that students of today doawat the
preferred futwe 1/ giving forees mental stamina to withstand reprimand even forghtri
! Dream X ' cause. Probably at the back of his mind was theeisd
\\ // e ‘_/"'/ increasing suicide rates among students. Educdton
\fae;mmmJmuagmdww;kim Ilbgratlon f_r(_)m ignorance. And the_word ‘guru’ ihet
The Essentls of Appeciaive iy Indian tradition in Sanskrit means ‘dispeller ofkizess’.
ARosdap or CeatngPostve Fulues, .5 The ‘guru’ has given way to the ‘pundit’ (learneghslar).
Fig. 3. Roadmap to positive futures There is also a trend among the present-day Urtyers
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teachers to equip themselves for promotions buttalat Counselling is needed at the right time. Art ofdisng
due care to impart knowledge and skills to studertast is important. The awakened person can be of grelt h
said about pastoral care. We need to go back to tthwben suffering people seek counsel. The sufferimgdm
paradigm of ‘guru’ where the teacher is the lighhs$elf seeks solace, some balm for the wounds inflictedhen
or herself and facilitates the dispelling of damsie consciousness. But words and deeds of solace grovid
Students should be allowed to pursue interestsalf@av  only a temporary relief, and suffering born outdafep-
them to discover their full creative potentialifyjney may rooted delusions of the ego-self will recur. Theak@ned
receive and reflect the light of knowledge in theywhey counsellor will attempt to point to this realityhenever
wish. Students of today are over-stressed and @wven possible. Of course, this may not always be passdnd
slightest provocation — be it for right or wrongmay when ‘ignorance is bliss’, it may be ‘foolish to bése’
shake the mental stability of the student. [10].

Education is supposed to shape men and women offeachers agurusshould be role models holding up the
character. But then, education of today is moreketar light to dispel darkness. You as teachers shoulavibe
driven and it can offer livelihood and not necetgar peace with yourselves; only then you can spread the
character. Education teaches us to be manipulainde message of peace. If you hug your neighbour’s trdaitd
clever rather than being upright and duty conscidlee without caring for it the child cries though youefend to
rat race, instead of leading to the path of endightent, care for it. The same is the case with your stuglérttey
leads many students to the path of depression. e get depressed if you do not really care for theheyThave
only a meagre percentage of depressed studentslicans an intuitiveness to understand whether or not vedlyre
psychiatrist. Even the faculty members and familgare for them. Your pretense of caring for studeriltsnot
members should notice the signs of depression amosgcceed. You should really like your students amgalir
students and provide them with enough support. best for them. Treat them like your own childree. &en

| would like to cite a case of an undergraduatelesttt to criticism. Be a reflective teacher to learn frgmour
who got ‘B’ and ‘C’ grades in two subjects and wenfor mistakes. Be innovative and creative. An educationa
revaluation and the grades did not change. So k@& aginstitution is a microcosm of what society is. Agt¢he
went in for a ‘challenge’ paying Rs. 3,000 for egetper. differences among students in terms of religiorste&a
For ‘challenge’, the course teachers concerned tave gender, economy, culture, region, intelligence, ahe
certify after going through the answer-sheets that like. Strive for the empowerment and happinesdlof a
deserves higher grades. Although the course teaorae
convinced he deserves ‘S’ as he has got all theveass XIl. C ONCLUSION
right, the ‘challenge’ did not alter the gradese&while

challenging some teachers told in confidence that t A faiths have upheld peace in different namese-itb

‘challenge’ is eyewash and normally the examineh® W peace shantj amaithi salaamor shalom As the Hindu
do this work do not alter the grades already given. mantra goes:

getting the final results, the student was doulyet: he Asato maa sad-gamaya |

has not got the grades he deserved, and he haedaEist Tamaso maa jyotir-gamaya |
parents’ money in the vain effort to get his gries@ Mrtyor-maa amrtam gamaya |
redressed. First of all, the ethical question hwits pose is  Om shaantih shaantih shaantih ||
that why is there a need for revaluation if thechess

value properly in the first instance. Then, aretalng Meaning:

‘revaluation’ and ‘challenge’ seriously and doingtice to | ead us from unreality to the reality,
the aggrieved candidates? Or if we have done a @#nd | ead us from the darkness to the light,
in reviewing the first valuation, do we have a cselting | ead us from death to immortality.

mechanism to put the aggrieved student back ok.tld®  Om! peace, peace, peace.
student is upset and it affects his further studiteskeeps

repeating like a worn-out gramophone record, “The |n 2011, my former peace-building classmate Leymah
system is not just to me and what is the use stgdyi Ghowee in Eastern Mennonite University in the 4&. a
hard”. He does not know that in many colleges §esn  Nobel Prize for Peace along with two other womére B

is so unjust that even if the teachers are condliticat the from Liberia, a country in the African continenheSwas
grading is wrong, the teachers are not permittedhisy once a child soldier. But for her education amid
college managements to certify for a ‘challengselit He  challenging situations she would not have emergedna
does not have the mental maturity to understand théminent peace-builder. She led women’s peace maveme
worrying about the past is not going to help hitife.  from a faith perspective. Christian and Muslim wome
‘Worrying’ does no good to anyone and it makes sneexhibited their power under her leadership to bpegce.
thoughts hazy. The worry affects the present stuthe gshe initiated a sex strike. Women refused to haxensth
and the hurt thus gets magnified and affect theréutoo. their husbands until the violence stopped.

Even if there is no hanky-panky in the valuationgesss, |mparting peace-building through education willgel

the student should be made to understand the greces -  Carve out a hidden potential in a student

that his or her peace is not disturbed. « Deal with stress and strife

» Develop team spirit
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» Allow freedom and creativity to deliver better
e Excel in personal and professional life
» Build capacity to enhance human resource
*  Nurture critical thinking
» Care for welfare of others.
Conflict is a normal part of everyday life andstgart of
living. You should be able to deal with conflich allow

Intervention
bitterness, revenge and retaliation. To be effedtivmust
address the physical, the political and the psyuichl
needs of people trapped in violence; all are ingudrt
People involved in situations must be supportedhim
development of their own resources for transforomati
[13]. Even a few caring people can make a diffeeenc
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is needed before anger hardens into

and manage disagreement and dissent among peoff¥ards a better world.

Assert your opinion while being respectful. Listefith
care and attentiveness. Conflict need not crosdinbeo
violence.

Peace-building gives scope for the student to examilll
personal and communal assumptions about conflists a
well as personal and communal patterns of respgntin
conflicts. The student will also increase his/hapability [2]
to: a)describesituations of conflicts using non-judgmental
language; b)analytically explain situations of conflicts 3]
using the tools of analysis we will cover in theise; and 4
c) provide someprescription, in the form of specific
suggestions about what should be done or shouleé hd®
been done in situations of conflicts.

Already professional ethics and value educationehav
been introduced at the undergraduate level in akvefs]
institutions. Many teachers even infuse peace-lnglahto
traditional subjects such as literature, history tre social
sciences, whereas such subjects are relegated ein th
present era. Peace-building as a separate coulisbewi
more focused on real-life situations. No more, peads]
education is confined to anti-nuclear educationt tha
emerged out of atomic bomb attacks in Hiroshima angj
Nagasaki in August, 1945. Peace-building gives ampl
opportunities to discuss and examine current eveis it
killings of Muslims in Gujarat, or Irag wars andeth
aftermath, or rehabilitation of tsunami-waves l@bple, or [11)
the 2012 gang rape in New Delhi passenger bus.

If only the values of peace were indoctrinated heg t
student stage itself, we would not be facing mutlthe
conflicts that we face today. The study of peadéding
helps not only to be at peace with the societyalsa to be [13]
at peace with ourselves. Peace-building not ordgtes
students what to think but also to think criticallystrives
for a better future for humanity. So it is timebtaild peace
through education.

If there is a conflict on the campus or home, weation
should be done at the right time.

[10]

[12]

Shock Terror
Fear Pain
Grief vi¢ Intervention 1s
Anger 4.» needed at this point
b Y 4

Fig. 4. Crossing the line of violence
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