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Abstract In the context of regionalization and
internationalization of higher education, quality assurance is
considered an important passport to such efforts. dgether
with teaching and learning, assessment of learnerigarning
is a complex issue, which receives a great deal @tention
and triggers most research concerning innovationsni higher
education. In this regard, a clearer understandingpf current
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[I. LITERATURE REVIEW

An Overview of Models of Learning Assessment at
Higher Education Level

The last two decades has seen an urgent call for
assessment reform at higher education institut{bifds).

assessment models among the stakeholders of higherin fact,traditional assessmemiractices which heavily rely

education, especially at the faculty level in Vietamese higher
education institutions (HEIls), will help middle acalemic
administrators better prepare their program for int egration
efforts. This paper aims to (i) give an overview ofturrent
assessment models applicable to the teaching andreing at
HEls, (ii) briefly describe some common practicesealated to
how students’ learning is assessed at the facultiesr
department (hereafter referred to as departments) bforeign
languages, say English in this study, of some sdtet
Vietnamese HEIs, and (iii) identify major implications and
suggestions for regional integration among those stitutions
from the perspective of learning assessment. The per
identified four major findings in light of learning assessment
theories applicable to the context of Vietnam.

Keywords — Assessment Models, Challenges, Integration,
Higher Education, Vietnam.

|. INTRODUCTION

on discrete items and statistical tools have bewatly
challenged by a wide range of factors such as iatavs
and initiatives in cognitive science (Hager & Butle
1996), the requirement of sustainable assessmers in
world of lifelong learning (Boud, 2000), and theedeof
integration under the influence of internationaii@a in
higher education (Vinther & Slethaug, 2013). Insthi
regard, there is a growing body of literature p<ipg
assessment models from various perspectives teessldr
the focal question: “What does it take to improve
assessment in a university?”

Hager & Butler (1996) suggested adoptjuggmental
model as an alternative to the traditional scientific
measurement model, basing their idea on the bedf
testing and assessment in HEIs should primarilyobéed
in “professional practice, skill levels or occupatal
competencies” rather than assessment of mere kdgele
so that the students are actually well-prepared thiar

Assessment of student learning is a complex issu&lity at the future workplace. This viewpoint aesn

receiving a great deal of attention and triggermgst

along with the new understandings of cognition \whic

research concerning innovations in higher education Indicate that capacity lies in the reasoning preeesd can

Vietnam, in the last two decades since early 2000d€velop through our interaction with different cexts.
different stakeholders have made great efforts ficcordingly, assessment in HEIs should be betignedi
improving how the students’ performance are evatliat to the complexity of practices and procedures shadents

and assessed. On the verge of regional integration,@® e€xpected to perform, entailing application of

clearer understanding of current assessment madaag
the stakeholders of higher education, especiallythat
faculty level in Vietnamese higher education insiins

innovations such as “problem-based learning, edarcat
for capacities, and portfolio-based performance
assessment”. In this regard, the traditional sifient

(HEIs), will help middle academic managers bettgMeasurement model which has long dominated assessme

prepare their program for integration efforts. Inist
regard, the article aims to (i) give an overviewcafrent
assessment models applicable to the teaching anuirlg

practices with overuse of multiple-choice tests disdrete
chunks no longer seems sufficient despite its aldly.
All these factors pave the way for the introductioh

at HEIs, (i) briefly describe some common practicelddgmental model whereby students’ capacity shad
related to how students’ learning is assessed at fASSessed, as the term suggests, on evidence aatomul
faculties or department (hereafter referred to 48 @ Similar way to a legal process. This new model

departments) of foreign languages, say Englishhis t

includes 3 levels: (1) assessment of knowledgéudés

study, of some selected Vietnamese HEIs, and (“ﬁnd skills (scientific measurement); (2) performarnc

identify major implications and suggestions for ioegl
integration among those institutions from the pectipe
of learning assessment.

simulated or practice domain;
competence in the practice domain.
Also, formative assessmehias been widely discussed
as an innovation for educational assessment atrtert
level. This term refers to a shift in assessmeijeatives,
moving from mainly documenting students’ outcomes
(summative assessment) to primarily providing

and (3) personal
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information to enhance teaching and learning duing A J Assessor's
(4

course/program (formative assessment) (Bennettk])20 task -1 terpretaton
For a better understanding of how formative assessm [ guesiucue | | Rl

Yy A

can take place within classrooms, Cowie & Bell @99 ——— o Grade,
worked out an action model (as shown in Figure Hichy ~ [Soe metectateert crers feedback
suggests the interaction betwe®m kinds of its planned
andinteractive Planned formative assessment entails a : \ |
stage process in which teachers elicit assessm \ v v
information using planned specific assessment itiey ‘;,f:,'f.ﬁ?:;;n » F:E”“"“f’ , Students
interpret and take action on the information. Itused ’ -
mainly with the whole class for information abotitet
learning progress. Meanwhile, interactive formative

Student's development
N

. . , . . Teacher/assessor > Teacher/assessor's self-leamning -----------»
assessment is characterized by teachers’ notici Student oo
information in the context of the learning actiej  Fig. 2. The process of Formative Assessment apfied
recognizing its significance and responding accaylgi formal task (Yorke, 2003)

As the term indicates, this kind of formative assesnt
spontaneously occurs during teacher-student iteraC  From  learner-centered perspective Nicol &
and consequently, is mainly intended to individuglyacrarlane-Dick (2006) re-interpreted the conceft o

students or small groups. The connection of these t o native assessment, emphasizing that its maintifom
forms lies in the purposes of formative assessiimetitat o 4 provide information (feedback) on students’

the regular switch from one kind to the other resstiom o formance for learning enhancement. Their argtsnen
whether attention is paid to the whole class owviddals. 56 centered around the idea of sustainable assessm

eliciting noticing (Boud, 2000) whereby formative assessment and é@&db
I \_—as/ ] should be used in support of students’ autonomya in
/ - ‘ Jr’f “... ..

learning society. Accordingly, the idea that feetkbds

[ purpose—einterpreting purpose+— recognising only messages about students’ performance trarmsitt
\ / / / / from teachers is rejected. The authors insteadtasshat
acting responding _self-regulation alrea}dy forms naturz_ally via stu@ént
\ internal feedback gained from interaction amongediht
factors such as cognition, motivation, beliefs, Igoa
plann:;d }n:e:aclivc behavior, outcomes, etc. As a consequence, students
formative ormative
assessment assessment should be central to all the feedback processepbaydan

Fig. 1. A Model of Formative Assessment (Cowie &IBe active role in their own learning/assessment. is ibgard,
1999) the model of formative assessment is modified with

reference to 7 feedback principles to support stisie

Likewise, Yorke (2003) drew a distinction betweerself-regulation: (1) clarify what good performarise (2)
formal and informal formative assessment in a simifay ~ facilitate self-assessment, (3) deliver high qudéedback
to planned and interactive. The author, howeveggssted information, (4) encourage teacher and peer di@p@)
that much of the model proposed by Cowie and Befincourage positive motivation and self-esteempi6yide
(1999) relies on teachers’ intention and a comprsive  opportunities to close the gap, and (7) use feddbac

model of formative assessment should be much broad@&prove teaching. _
with reference to other factors such as the In an attempt to make use of bofbrmative and

subject/discipline structure, educator/assessorsimmativeassessment, Harlen and James (1997) reviewed
professional knowledge and understanding of stsdentheir different functions and characteristics, tireicating
developmental stages, as well as theories @fpossible link between them. While formative assent
communication and interpretation. Then, anotherehofl is part of teaching with diagnostic informationg@mote
formative assessment is built up, indicating a morgudents’ learning, summative assessment is intetale
detailed sequence of what is expected to take jilacese Mmeasure students’ achievement with strong alignrent

a student's formal task is submitted for formativeriteria and test reliability. It was suggestedt thi@ces of
assessment. information about students’ capacity obtained tigrou

formative assessment can be used summatively gsalon
they are compared to external criteria of students’
developmental stages, the criteria are employed
holistically, and reliability is ensured among dint
teachers/assessors. Similarly, Bennett (2011) reddhe
concept of formative assessment, suggesting neither
absolute summative nor formative assessment. n tfae
former in addition to its focus on performance mepo
(Assessment of Learning-AolL) can also contribute to
students’ learning if carefully designed and conedc
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Likewise, teachers while exercise the latter tovig® ||| METHODOLOGY AND DATA COLLECTION
information for modifying instruction and enhancing
students’ learning (Assessment for Learning-AfLjmat  Based on the review of the key related literatieva,
ignore their knowledge about students’ achievementis article reflects on the current practices sgessment
Consequently, the author proposed a more comprigiensat some faculties/departments of English at seletls
concept of the two terms, drawing a relationshifwben in Vietnam. As a partial report of the larger-scpteject
them regarding whether the purpose of assessmeTirs that investigated the current status of regiona/@n
intended to AoL or AfL. In this regard, an actiomdel of international integration efforts among at departmb
formative assessment called KLT (Keeping Learning Oeve| of English at five major HEIs in Vietham, one
Track program) is introduced as an illustrationta@img  selected institution per large city including Haranang
five key strategies: (1) sharing learning expeoteti(i.e. City, Hue City, Ho Chi Minh City and Can Tho CifJhe
those about how to succeed) , (2) questioning (i.8election of these HEIs was intentionally donetmtasis
designing effective classroom activities to obtaipf their national reputation in terms of their e
information about learning), (3) feedback, (4) selfdevelopment history since the country's liberatiand
assessment, and (5) peer-assessment. their large number of enrollees and graduate eael.y
KLT Gomparents Teather Outoomes Student They are all public institutions with a historymobre than
oueomes 30 years of operation. The real names of the fasuénd
studied HEIs are encoded as Inst. A, B, C, D areh&
Dept. A, B, C, D and E respectively) and kept amooys
for ethical commitment while collecting data frohem.
Related to internationalization of academic progyan
these faculties, as a part of the larger-scaleeptothis
study partially investigates the current practicé o
assessment at these selected faculties, the dathidh
were obtained from face-to-face interviews with ithe
department heads, deans (or vice deans) and a gfoup
two-three teachers as well as from analysis ofsassent
o methods presented in the course syllabi from tleases,
woommaronron (@A) mainly focusing on the regular undergraduate progra

Create a Structure for

SR padton s The main aim here was to understand how assessrmasnt

. ; . . manifested and incorporated in their programs and
Fig. 3. The KLT theé)éyr/]s;tet\cggril()ETS, 2009; asdiin curricula, from the perspective of the academic agens

' at the selected cases.

Specifically in the context of Vietnam, the investiion
and analysis of the selected departments’ assetssmen
ractices were based on six important foci in teah§)
ademic administrator’'s understanding of theaabtic
ackground for assessment, (i) efforts in regional
iﬁ)tegration, (iii) alignment with national standarcf
outcomes, (iv) construction of test item banks,types of
Assessment strategies and/or approaches commonly
applied in the curriculum, and (vi) existence ofgming
training on testing/ assessment issues. The asaljthe
data collected was a basis for suggestions onahtext of
teaching and learning at these faculties or sinatags in
Vietnam.
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As far as integration in higher education is conedy
Vinther and Slethaug (2013) warned that assessmient
HEls is likely to be prone to the pressure of globag
benchmark, leading to a wide range of undesir
consequences such as lack of autonomy, dominafion
standardized testing rather than holistic assessroeer-
emphasis on policy-based framework at the cost
nationally or regionally based pedagogy, etc. Etlocal
integration itself is not beneficial and satisfagtthrough
merely adopting an international test frameworkhwaitt
taking the local characteristics into consideratimthis
regard, it was suggested that innovations andatiiéis in
teaching/assessment should be implemented inel&

blended approacto take advantage of both international
and national values. IV. HIGHLIGHTS FROM THE PRACTICES OF

This section has so far reviewed a few key assegsme LEARNING ASSESSMENT AT THE SELECTED
ideas and models over the last two decades in mespn CASES
assessment reform at HEIs. Obviously, the key aegisn
have been centered around assessment innovatiohs arinformation and data collected were specifically
initiatives whereby students are central to edooati presented in within-case analysis and then cross-ca
through valid assessment of occupational compedencianalysis of the five departments’ practices. White
learning enhancement, and self-regulation. Itss alorth  within-case analysis portrayed a different ‘pictwfeach
noting that assessment at HEIs while aims at stadeh selected department in how assessment was viewtteby
the global citizens should retain their nationatlepartmental administrators, what their concernswaead
characteristics as well. how assessment of learning and for learning were
employed in the teaching and learning at their
departments, the cross-case analysis provides a& mor
Copyright © 2016 IJIRES, All right reserved
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general “context” of assessment across the fivdrategy should be explicitly stated in the curhion and
departments. well-implemented in the teaching and learning. this

Despite the fact that the practices differed frome o paper, it was found that two out of five selected

another, the analysis was made simpler in terms départments that were more proactive to and better

‘existence’ (‘exhibited’, ‘evident’, etc.) or ‘noaxistence’ prepared for accreditation efforts at program letengly
(or ‘non-exhibited’, ‘not evident’, which also inales not advocated the updated requirements of quality asser
clearly seen/observed or documented) of a certaim higher education, which can be clearly seenhigirt
assessment issue or focus. Table 1 attempts tali@su incorporation of new approaches in assessing tidests

the current realities of assessment at the selectiedrning. The in-depth interviews showed the
departments up to the time of study. administrators and teachers alike were making tsffor
bringing new ways of assessing their students’niegr

Table 1. Summary of assessment practices at the through various means. One noticeable example \was C

selected departments A’s effort in internationalizing its curriculum kbpclusion
Y Selected Vi insttuiions (Inst) of foreign exposure and internship, one evaluation
1 Dept 4 Dept B Dept C Dept D Dept £ . . . . .
Unndersianding of e N criterion of which requires the students to accashphn
i - Not clearly - Not clearly Notclearly . . . . . .
sacigroundpor | BN | i | B | CEEEF | ThGar internship portfolio that incorporate all of theial-life
a;_;;::;m Tes.through | Notevident | Yes, through | Notevident, | Notevident, and Work-related experlence The gl'“dellnes fOthmg
egional | Wiy - awaeofbut | quiliy - awareofbur | aware of ut these portfolios put much emphasis on studentsicati
integration - o = P 2 . . .. . .
e o | (RGOS e e thinking, creativity and their own reflection on eth
e i el e el e Ll R e learning process. This second finding reflects the
ones | dmiad | mdad | mlad | smisise | i importance of quality assurance in regional integna
competence) . . . . . efforts of ASEAN countries.
es, es, es, es, es, . . . .
Constructionof | docmented | documented | documented | documented | documented Another important finding from these cases is aler-
fest item banis butnotwell- | butnotwell- | butnotwell- | butnotwell- | butnot well- . . . . y
planned plannsd planned plamned planned
emphasis of standardized test in evaluating thenka
Oral . .
preseations | Oral ol Ora ordl performance Regarding the English language competence
mgﬁ;ﬁ‘iﬂ“ Foow || Gow | Gow | Grow for example, all the studied departments had tarenly
mﬂe’ievmi{;r h_f:ﬁ.-dsual Individudl | Individusl | Individud | Individual d|ﬁeren_t means tha_t their graquates must obtaveks
co;:iig\w;sed Pro];eac;i‘:ased ij?:t]—x:azed Projl:t]—k;ased Proj:;l—‘:ased Projteacil—‘:azed (accordlng to the SIX-level natlonal Standards nglEh
[iilla::iq;tai:: Claztzaqu:zzez Cla:?sq]:limei Cla:t:asql::uei Claztzaiql:uez under the Vletn am,s Natlonal PrOJeCt Of Forelgn
emenp | Clsseams | Classonams | Classswams | Class xams Languages 2020, which is mainly based on the @-leve
e T veow | Yebw | Yeme | Yeme | vebs CEFR released by European Union) or an equivalent
issues monfficent | maufficienr | isuificent | manfficent. | msnffcient international certificate like IELTS, TOEFL or thike. It
Notes: is should be noticed that English is now used asffeial

CEFR (Common European Framework of Reference fonguage gnd common medium of communication and exchange
Z%”,l,rfgirgaa”ty Assurance Network — Quality Assuca) among the ASEAN nations. It can be argued thatewhil
MOET: Ministry of Education and Training of Vietnam using standardized tests is very good and is wawihg to
ensure quality of an expected English-major graguie
As shown in Table 1, it is commonly found amongsthe over-emphasis of such standardized tests may feaised
cases that learning assessment strategies takarsiypes much anxiety and opponent criticism on the tecHitycaf
and format such as oral presentations by groups @ssessment. The assessment, in itself not asorigitong,
individuals, group assignments and project-basettsta is expected to promote learning and for learniram tjust
individual tasks, class quizzes and exams. Howether, to pass a test.
interview results and analysis of documented regula The fourth major finding from perspective of leani
syllabi revealed dack of well-articulated statement of assessment ibe implied challenges common amongst the
“teaching and learning strategy” as well as “assesant selected cases at departmental levithe application of
strategy or philosophy Though the practices did not goassessment for learning and of learning are ndiy reell
really smoothly like the from one end (‘existentt) the “spelled out” in light of updated theories of asseent as
other (‘non-existent’), it would have been moresomewhat discussed earlier in this paper. Assedsatien
convincing if such crucial philosophical and guilin higher education level, especially in the context o
statements of teaching, learning and assessingbbad Vietnam’s regional integration efforts, is expectechelp
well-formulated and informed to the stakeholdergpromote the spirit of life-long learning. There sEea
involved, i.e. the teachers and the learners. stronger need to have more initiatives to prepdre t
In the trends of internationalization and regiaration students’ for their integration in the new era dtieation
of higher educationguality assurance is considered ain the twenty-first century, where the studentsexgected
fundamental and initial step towards credit tramafality ~ to fully develop and readily engage into the multigral
and mutual recognition of degrees among the membenvironment, like ASEAN countries in the new
nations of ASEANAs part of the requirements by thecommunity.
accreditation guidelines at program level among the
ASEAN countries (AUN, 2011 & 2015), ‘teaching and
learning strategy’ or ‘philosophy’ and ‘learner essment
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well as some key suggestions and implication for
enhancing regional integration at program level.

The four major findings above lead to the following
implications and suggestions for the stakeholdefs o
academic managements, especially the Deans, Deagpdrtm
Heads or the like as well as those in charge aiadum

| MPLICATIONS AND SUGGESTIONS
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national level or regional level (i.e. ASEAN). The
ASEAN higher education institutions, through their
respective academic faculties and department, are
expected to promote stronger sharing of best mesti |4
preparing for a closer regional integration in High
education.

The academic departments and faculties shouwtl [
articulate and clearly disseminate the philosopHy o
teaching and learning as a guiding principle in iges [3]
and implementation of their academic curriculA.
closer investigation into the requirements of gyali
assurance guidelines in the ASEAN region and e
world will help them better approach and implemtbet
theory of quality assurance in their practice of]
designing, evaluating and updating the curriculum
towards a better regional integration effort. 6
Besides using the standardized tests, say Englis
international tests, it is suggested that the byba
designers and curriculum or academic managers éholff!
effectivelyvary and integrate the use different strategies
in assessing of and assessing for learning in otder
motivate the learners better as well as promoter thel8]
continuous learning towards better integration irbe
global world Updated theories in assessment are
expected to be incorporated into the course dessigh
implementation, thus widening the scope of evatuati
while deepening knowledge enhancement for students’
maximal learning and accomplishment. [10]
The departments and faculties must hanege proactive
attitude and be more ‘open’ in designing and manggi
the curriculum for better regional integratioimclusion
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