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Abstract — The learning concept of geragogy in Germany is
concerned with perceiving of the individual benefis of
learning: education is seen as the possibility toneer into the
world in relation to others and participate in the world, as a
responsible protagonist, by means of interaction ah
relationships. This following view will present in ctail the
articles available on learning processes in old age

Keywords — Geragogy,
Arrangements, Relational
Didactics for the Elderly.

Lifelong Learning, Learning
Understanding of Geragogy,

I. INTRODUCTION

Why is lifelong learning or education for the elger

meaningful? How do we conceptualize the education

process for the elderly? What are the consequethats
arise from this?
An initial explanation of the terminologies is nesary

conditions that the elderly have the opportunityethink
anew and organize as development options in bath th
individual and public spheres [2, 3].

What is at under consideration in the followingttéex
learning for the elderly, in the context of lifeptearning
under relational aspects. It also embraces the lexibyp
of accompanying aspects in the learning processe®
how they interact. The relationality of learningppesses
is of particular emphasized. And furthermore the
importance a relational understanding of educatiothe
conceptual development of geragogy is discussed.

II. ON THE | MPORTANCE OF L EARNING AND
EDUCATION FOR THE ELDERLY —A SOCIO-
GERONTOLOGICAL CATEGORIZATION

When we speak of geragogic concepts regarding both
learning and education, for clarification, it iscessary to

to answer these questions adequately: a distinaBon gistinguish between the terminologies. In the disse of

established between a third and a fourth age: ttiirel
age” is associated with activity while the “fourth$
characterized by withdrawal [1].

The life phase of old age can stretch from 30 to 4(
years. This phase in Germany is marked by diversk a

quite different ways of life, precisely in view a€tivity or
withdrawal. Likewise, physical and cognitive capiibis
as well as material and social situations diffexadily from
one another — this focuses attention on both ther-in
individual differences — i.e. the fact that peopge
differently — and the intra-individual differencesi.e. a
person ages in various capabilities at differinggavithin

learning (in old age) the construction of behavéd
knowledge patterns are thermalized primarily. The
education discourse in Germany includes this legrni
nderstanding, but goes beyond that. It aims at the
individual that is learning and becomes learned #al
organization of the world in which it learns [4h this
instance what is referred to is the understandifig o
education as already formulated in 1960 by the Garm
Committee for Education and the Educational Systeme.
committee states that with regard to adult edunatie
actual term ‘educated’ applies to a person livingthe
constant endeavor to understand society and thiel aod

him or herself. From the developmental psycholdgic%\cting upon this understanding accordingly [5].

point of view it is well known that people in thiéird and

In terms of the necessity of lifelong learning, time

fourth ages grapple with different development $askamework of this discourse, what is involved, aba, is

existential questions and themes. During the thgd the
individual often has relatively greater mobility darso-
called “young old-agers” are often interested irtural
themes and engage themselves in social mattera.role
the radius and sphere of activity in the fourth egetracts
and developmental tasks and themes (such as
maintenance of health,

the understanding of learning meaning adaptatiothéo
new as well as the construction of knowledge arichbier
patterns. Increased life expectation on the onelhtre
many years the individual wishes to organize, camist
changes and further transitions occurring along wiag

the increasing changes in society, on the pther

organizing  self-determinegemang a continual re-orientation processes.

everyday life, how to cope with limits, dependency, of the broad educational terms favored here those

accepting help etc.) become foremost.

formulated for the understanding of education id agje

Geragogy as a scientific discipline that involves, the Gerontology Commission [2 pp. 125 — 127]463

research, teaching and practice with
education for the old aged, both actually in old ag
approaching old-age stems from the understandingcf
age as a development task: the limitations of whialy,
however, be accompanied by potential gains. Educasi
hereby understood as an impulse, in which the ehgéls
of old age, in all their diversity, are confrontedth
openness and learning. Higher life expectationagdo
health, bound up with the potential and individgains
(e.g. knowledge experience and the necessary sipage

learning a

S0 appropriate. Here education is not confinely ¢m
the acquisition of knowledge and qualifications lalgo
refers to “...capabilities, skills and experiencetth@ke
for effective, creative interaction with current furture
demands and tasks “[6, p. 81].

In this way the education terminology becomes the
guiding concept of geragogy, in which the discounse
lifelong learning is situated. Thus the reasonslifetong
learning can also serve as the postulate for offers
education or take the lead in the context of adisglf.

for actual involvement) are perceived as favorablg ithermore. the term “education in old age” crams
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once more in the concepts of education policy: fector

to be taken seriously regarding the organization of Trie peihoras) unaelstanding of Geragapy edusacon:. on
N N . h ) the operating range, themes, issues and the intertwining
personal and public life in times of demographiarue. of reflection and acting

Thus in terms of the educational possibilities for
individuals: learning and education can contribilg
grappling with the constant change, and meeting ttie
challenges ushered in as a consequence to find ways
deal with them constructively and use the oppotiesi
that arise in each case [2]. Learning and education
understood as synonyms here — is given the follgwin
functions: to open options and encourage the orgsion

of individual's lives. They can also contribute the
knowledge and competences between the generatmns,
the maintaining of health and as a result help dvoi
diseases. They can even contribute to extended
employability or support the possibilities of (a€f) social
participation in the post-acquisitional phase —drample
regarding qualification offers in the context oflwatary
involvement, as well as special education offeree T
education concept of geragogy certainly goes beyand

listing of individual benefits. Education can beesefar here, based on the learners learning significaindyn a
more as a potential to enter into a relationshifh wihers ndélmental and continuing connection with theirnow

and. the_ Wor]d and to organize - connections - an arning projects. Education is then understood aas
relationships with them as a responsible partidipan specific form of human action, in which the indival
develops him or herself in new social constellatiaf
lll.  THE EDUCATION DISCOURSE IN THE meaning and acquires an expanded competence to act
DEBATE enabling the individual to improve their quality|dé.
B) Contexts and Interpretations of Learning
A) Understanding of Education: Understanding and In the post professional life phase education msee
Doing rarely take place in formal environments: most loém
(Self-) education of the elderly differs from leung at  occur in the life world of the elderly person; imfarmal
earlier phases in life in as much as it no longercerns environments and activities (e.g. via lecturesydrain
itself with the acquisition of professional qualdtions — joint intergenerational activities). While learningn
but exceptions do of course exist. The goal ofripay is everyday life occurs almost unnoticed and almost “e
no longer an immediate usability of the content éng passant”, the learning processes become established
professional life. This de-professionalization offethe connection with civic involvement or neighborhood
opportunity for the elderly and extremely elderiyeato developments schemes. Schéffter talks of learninthe
recognize their own conscious as well as unconsciolintermediary field” between everyday learning and
competences and potentials and the choice to furth@stitutional learning arrangements offered by edion
unfold “potentials”: thus allowing them, for instam to providers such Germany’s Adult Education Centre’s
discover new interests and fields of activity ofime new (Volkshochschulen) [9] — particularly for the eltef10].
tasks. Regarding civic learning the exchange within atiative
The objective of the organization of learning andind learning through reflection of joint praxis as the
educational arrangements in the context of thergldeto  Centre. Learning stems from practice and for pcactin
accompany the learners in the process of theiirdgalith  this way, out of the learning impulse for practibere also
their personal, societal and historical (life) vetsy) for that —arise learning opportunities and requirements faciice.
process of dealing and gaining understanding tommage And here too, the three above-mentioned ranges of
further, new courses of action [7]. Learning foe #lderly ~education are found again: learning from onese#yriing
pursues therefore far less an output orientatimueh as through the organization of social relations ana th
the continuing and further education during prdfass  (participatory)-organization of social relationshifhrough
life — but aims more at a developmental process itha learning.
open to its results and potentials. This simultaisgo The intentions and motivations for learning chamnge
encompasses understanding and acting. In concreid age — as well as changes in the life phase, de-
situations understanding and acting are closeliketin professionalization, for instance, play additioraés. The
self-reflexion and personal life organization, exsge in organization of their own lives and the everydayveno
“reflexive milieus” and joint action as well as smity more into the Centre, the motives for learning Ineeo
related open discourse and political activity aféeero strongly linked to the individual's requirements dan
mutually determined [8]. interests. With this knowledge, offers are estéiels in
the social sphere or in the realm of their motimasi. They
offer impulses to learn close to the living ared arilize
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Fig. 1. The relational understanding of geragogy
education: on the operating range, themes, isswkthe
intertwining of reflection and acting, [alluding &

The education theory of Holzkamp [7] is also takgn
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locations of everyday life as new learning placks.[ So-
called “anchor points” (sites where elderly and alge
people are known or where they are relevant) besites
of education [12]. Education impulses which areilaste
for old people by other old people are of greanigicance
in this context, [13]. Thus an on-site learning sdtancy
for older people can be offered. In this instareedlderly
act as learning consultants. They create the ptgsifor
other senior citizens to open up to learning preessto
inquire about individual paths of access, interestsl
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and a need to develop tasks for the elderly anehgétl.
Solely to establish conceptualized education offers
embraces only one aspect of the requirements.hieanew
generation of stronger, independence-oriented gédtta
people, the provision of “learning spaces” is ajppiate.

In this instance, the themes and concerns are choge
themselves and the organization of the learninggsses

is incumbent on those interested. But it is notbe
overlooked that even such self-organized approaahes
in need of secure basic conditions, like thoseueadly on

needs “on an equal footing” and search for suitableffer at educational institutions [19].

solutions.

C) Learning Arrangements Between

D) The Specifics of Learning for the Elderly

Externally The organization of learning processes for the rglde

Organized Offers and Support for Self-organizetkquires some “age typical” specifics. In view bé tfact

Learning

that the aging process, particularly that whichuoscin

In the meantime, a broad range of offers, usually f People of really advanced age, means one has ¢oirtek

full-time activities for the elderly, has becomeadable in
the context of education for the elderly. Of thase offers
of professional (further) education for the eldetty keep
access open to them regarding the developments
particular concrete fields of work. These take fibven of
offers from further educational institutions suck the
Adult Education Institute (VHS), studies for peopiethe
third age at Universities, qualification offers farchosen
voluntary involvement or a new professional caraed
offers from (church) communities etc. The number
educational offers for elderly and old-aged — atsdhe
field of further education — has increased sigaiffiity in
recent years. Likewise the interest and partiogpatif old-
aged people has grown correspondingly [14 cf. lierG5-
80-year-old group; and 15 for older people up teyédrs-
old]. Direct offers from educational institutionsrea

consideration the slower learning pace of certain
individuals in the group. One has to schedule inremo
repetitions and pauses at briefer intervals andapi@ytion
tgintelligibility. One has often to take into caeeration,

in a special way, the wish for an exchange of arpees,
contact and the desire for community. During the
connecting to the life world, requirements and riests
constitute the learning desideratum for all ageugsoand
the importance of orientation to biography in edigcsl

ovork with the elderly is particularly clear. Aftedl, the

experience knowledge of the older generation idrabto
the concept of old age education, flanked by ppies of
self-organization and self-determination and
advancement of the individual [20]. For that reasie
“participative learning” approach remains central.

E) On the relation of education and relationship — a

the

however, used primarily by those people who arel wetelational understanding of the understanding of

situated, trained and already accustomed to sewydbr

education

education offers and making use of them. Formally In the last decade brain research has demonstiaged

organized educational offers such as offers infigid of
blended learning (connecting traditional learniraynfs
with modern forms of E-learning) — will naturally lused
by better-placed elderly and old-aged people wikiigher
educational background and higher educationalrattent
[16]. It is noteworthy that this group corresportdsthe
increase in recent years of the image charactebyetthe
term the “active old-aged”.

On the other hand, over the last two decadesnd tias

importance of “successful” interactions for human
development quite impressively. It describes thairbas
made up of individual parts, an adaptable and iplast
whole — and that which most crucially influences us
throughout everything, is what flows through ounsss.
Our social experiences, our experiences with atiips
play a vital role here. They lead, in fact, to stual
changes in the brain. The neurobiologist Hitheakpef
the “social construction of the human brain” [21].

been observed that has nothing to do with externalFurthermore, trauma research informs us that ematio

organized offers, but with the capabilities and wfl old-

injuries change the biology of the brain. Thishe effect

aged people for self-organization. From a theaaéticfeelings and relationships have on our senses. &sely,

perspective, in 1999, Schaffter already criticizéte
orientation of the offers of education for the elgd¢9 pp.

136]. During the same period, adult educator Dragefioment

designed an educational infrastructure model ferube of
the elderly [17]. As a result, concepts were devetb
taking into greater consideration the self-deteatiom of

the organization of the learning process that hadnb
observed [18].

Currently self-determined learning approaches atheo
same value alongside offer oriented
conceptions. It has been shown that the heterotyeati
old age calls for manifold concepts and offers,rappate
to the differing and various life situations, neeid¢erests

if we have the feeling to have mastered somethinge
experience a happy relationship it feels good,ifothis

the motivation systems release feel-good
hormones. We feel recognition and affection or loMeis
satisfies fundamental human needs of attention and
recognition.

It follows accordingly that the most important

competence required in life is skill in relatiorhi— the
competence to create relationships. Doctor, gene

educationaksearcher and neurobiologist Bauer uses this as th

foundation upon which learning is built [22]. The
neurobiologist argumentation postulates that leayfiiom
role models works simply through watching, whiclerth
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activates the nerve cells in the brain responsibtethe
specific action required. Through inner participativhile
watching (without actual participation in realiy)earning
process is actually completed. As a consequencat ish
observed connects to the learner's own experieBre
such activation of nerve cells in the brain is giessible
through feeling. But in order for an activation tife
corresponding brain area to occur through watching,
positive, emotional relationship to the observerkuired
i.e. to want to learn something in particular ontant to
be able to do so. In this way, through the relatom to
the activity/competence, the learning processitatad: a
fact will be linked with feeling (through the linbsystem)
and reaches another sphere of activity other thah df
the mere storage of facts. Transmitting throug
interpersonal relations is known to us in this psx
between parents and children. For example, if gargy
to say something to children during the age of sy,
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emphasized that the competence motivation is @fect
even at a very advanced age — and how difficul for
instance, for nursing personnel to be granted sdope
action in looking after such subjects in old agg][2

Over our entire lifespan we need the feeling we can
solve problems, annoyances and difficulties, oveeo
then and to manage something ourselves, with stipipor
necessary. The feeling of self-effectiveness cofmes
this continually necessary experience of self-
determination. Finally, communication researchstealk
that successful communication does not arise frben t
objective level but actually from the relationalidé the
relational level determines that which will be takep at
an objective level [29].
h The knowledge summarized here from the various
scientific disciplines refers to the necessity teate a far
stronger relation-oriented understanding of edoacati
Hereby the learning process appears to be embedaed

they cannot accept it, whereas should the same swordteractive and dialogical relationship [25]. Thuake

come out of their friend’s mouths those self-sanweds
can be integrated into their own actions.

In Educational Science concepts, particularly i énea
of professional learning in grown adults, this lin&k
usually only rarely noted. In clear contradistinoti
geragogy has observed this connection and emplkatize
principle of relationship-orientation to be a disfilishing
feature of the learning process — relationshipsthe
closest, to relatives, others and to the “world'ttaes focal
point of their observations [23].
relationship quality — to the lecturer, learningdguand/or
to the other learners — is seen as a central faglich
opens people up to learning, to addressing the tiesv,
unfamiliar, accepting criticism and to criticallgflect and
change their own attitudes.

In this sense learning psychology particularly utides
the importance of experience of “integration” fdret

relationship quality in learning processes is theotal
point for learning which focuses on a “good” lifg o
quality of life.

The educational understanding of geragogy takes the
relational aspect up in a particular way: heredhrentral
“relational fields” are discerned: the relationstoponeself
(relation 1 — 1), the relationship to other peofle —
OTHER) and the relationship to society / the wdflld-
OTHER — WORLD) (cf. Fig. 1). Accordingly, education

The experiencedcientist Faulstich [30] also distinguishes thréective

directions or levels of learning: ‘Individual’ (nmia-level)
‘neighborhood’ (meso-level) and ‘society’ (macraéd).

In his understanding, education means to acquire
competences that the individual needs, “...to undacst
concrete, societal problems, to which they findrtiogvn
position and to be able to influence them by act[B4, p.
214). Thus human learning should be “...geared to a

development of learning motivation [24]. Educationastubborn insistence on the best possible futueg [80, p.

scientist Kuinkler states that in his differentiatthlysis

215].

of modern learning theory approaches [25], that the

subject of the relation so him/herself and to thelevin
the relation to others is learned. The central ingxe of

encounter and relationship is to be found again in

approaches of existential philosophy — for instamte
Buber's concept of encounter. This descries
phenomenon of coming to oneself in others [26]ra

postulates a level of “between”. Learning is catrmut
therefore “...beyond the subjective and on this siffthe
objective in the sphere of the between” [25, p. 1475
Thereby the dialogical moment in the encounter ahd
thou is termed as the transforming moment in theniag
process.

What now becomes interesting is considering whad
of relationship quality benefits learning in a Spéevay.
For this purpose research results already exish fte

ki

1950s: they refer to a competence motivation mooref*

within people [27], who already in their childhood
demonstrated the meaning of the expression “toblee ta
be alone”. Gerontologist Wahl has described thigim
book, “Das kann ich allein” (I can do that aloné)e

th

V. STARTING POINTS FOR DIDACTICS FOR
THE ELDERLY —FUTURE RELATED NECESSARY
ACTIONS

e L . .
In Kunkler's approach “learning in a relationship”

the relationship as the “beginning’ [26, p. 22] andreferring back to neuroscientific and constructittieories

the most important role of the others, in this
interpersonal field for learning is particularly phasized
[25]. This following relational understanding ofalaing
conceives of education as a radical occurring of
relationships. The person learns in an interactioth
him/herself, with the others, with the group andiswl
relationships. In the context of the educationalcpss it
involves — according to the approach — balancingtioe
various needs and standpoints and reconciling of
radoxes such as the freedom of the individual thrd
given order. Thus the process of learning is urdedsas

a process of “subjectivation” and likewise as acpss of
“participation” (in social milieus, groupings) [2p, 563].
Learning can also be understood, however, as a
“...relational occurrence”, which ultimately evaddset
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distinction between the individual and the socizb,[p.

568], and as a process which takes place “throbgh t

meshing of self-, world- and other relations”. Tétgy the [1]

aspect of the unplannable and openness to resulis o

educational process is introduced. “Learning innweetn 2

takes place in the mode of interconnectedness sasch

relatedness and through these is ... essentiallyrdeted”

[25, p. 568]. In this sense learning is to be usthed as a

dialogical process from the ground up, that notyonl

focuses on itself and its counterpart, but alsahenworld

and society (cf. in addition the approach of Batg481]. [3]

On the basis of such an understanding of educdktien

following three central challenges for learninghie phase

of old age can be named, which emphasize threerdift [4]

aspects simultaneously:

1. Education for the elderly to be the opportunity fof5]
self-affirmation and identity development — in the
light of the challenges of old age to develop a neyg)
understanding of selffan identity in differing
relationships to people.

2. Education for the elderly to be the impulse for
interaction with others and the development of a
relationship culture quite detached from any thigki
of performance and product.

3. To see education for the elderly as a task td]
understand social relationships and grasp theiiclog[S]
and enabling them to provide a contribution to cope
with change in a manner proper to human dignity.

V. THE FINAL CRITICAL ASSESSMENT

In conclusion, if critical comment on education the
elderly be allowed — education is smeared withsta@ of
the exclusion of certain groups. This is accuratgi)
particularly in regard to older and very old peojte
differing or in precarious life situations. It erges that
traditional education offers are excluding, as ¢hese |1
more in demand by people of a middle class milieu.
Furthermore, impaired mobility often presents aitlimy  [13]
factor. Also in the context of commitment, positineages
of active and productive old age are forcibly orded. As [14]
a result all these old aged people become margethlas
they cannot or do not want to meet with the prechamily
more middle class image of productive old age. ificed
perception of education for the elderly comes te th
conclusion that it cannot be a school-like apprdactthe [16]
elderly nor can it exclude certain groups in anyywa
Education should also not serve as an instrument fo
societally “standardized” presentations of the #jde
geared to being “active” in terms of productivity.[17]
Nevertheless, the personal as well as the soaistlof
learning and education for the elderly has to be
recognized. A way to deal with the critical aspects g
connected with learning for the elderly consists in
conceiving of learning and education for a long and
healthy life so that the old aged design their tgument
and learning themselves — and are therefore acatetpa
and, when necessary, supported.

(10]

(15]

(19]
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