IREY

Source of Knowledge

International Journal of Innovation and Research inEducational Sciences

Volume 3, Issue 4, ISSN (Online): 2349-5219

Integrated English in China — An Effective CLIL Model
of Foreign Languages and Cultures Learning

Dr. Jianfang Xiao
School of English and Education, Guangdong Unitersi Foreign Studies, Guangzhou, China

Abstract — Integrated English (hereafter IE) is an effective
and fruitful 16-year-long experimental bilingual teaching
program of CLIL for teaching English as a foreign langiage
in China. IE is an international program conducted
collaboratively by educators of mainland China, theUnited
States, Finland and Hong Kong. IE abides by three
rationales: the rationale of children’s development of
cognition, the logic of children’s development of dnguage
competence, and the principle of foreign languagesaching.
IE proposes seven teaching principles: the principlef theme
and activity-based learning, the principle of listming and
speaking first, supplemented by reading and writing the
principle of operant reinforcement, the principle d direct
learning and spontaneous acquisition, the principle of
interest orientation and active participation, the principle of
focusing on practical use of English and the princile of
quick pace and high intensity in classroom teachinglE is
characterized by six beliefs in bilingual teaching.They are
integrating content with language, learning Englishat an
early age, using English as the medium of instructio
throughout classroom teaching, focusing on listenm and
speaking first, learning English subconsciously and
developing fully the abilities of English learnerslE proposes
five shifts from shallow teaching to deep teaching:the
language of instruction shifts from native languagento the
target language, the teaching model shifts from refing new
words first into doing activity first, the teaching unit shifts
from single words into full sentences, the teachingriority
shifts from knowledge into ability, the learning sytem shifts
from separated learning into integrated learning. E aims to
accelerate the developments of children’s intelligee,
thinking ability, and language competence. IE takesthe
target language (English) as a language medium todm
knowledge, and stresses the integration of variougaching
approaches. Over the past 16 years, IE has been adeg in
more than fifty experimental schools(including
kindergartens) in different provinces of China andit has
proved very effective and popular.

Keywords — Integrated English (IE), CLIL Model,
Integration, Bilingual Teaching, Interdisciplinary.

I. INTRODUCTION
On account of  rapid globalization

internationalization, bilingual or multilingual hwn
resources are in great demand. This is the mosbriaut

through a second or a later-acquired languageast ffor
some portion of their formal education, than there
children educated exclusively via the first langeiatn
many places, English is widely chosen as the auditi
language.

Asia has the largest number of English speakethén
world. The sustainability of bilingual education this
region, where in most cases English is the ‘adaditio
language’, may shed light on the development o$ thi
potentially ‘very effective’ ELT approach (Lasagater &
Sierra, 2010:; 374) (cf. Baetens Beardsmore, 200&)HL
context. China is among many places in which the
development of bilingual or multiple language peadcy
is regarded as favorable and desirable by polickenmsa
educators, and parents. While mainly focusing oim&hs
a case study example in this article, we suggeat th
analogous processes may be observed in other mmuntr
where a foreign language serves as an additiangliage.

Prior to the reform and opening-up policy, bilingua
education in China mainly referred to helping mityor
people master both Chinese and their minority laggs.
However, primary English education in China has
developed rapidly and achieved a qualitative leapesthe
issue of China’s foreign language policy on primary
English education in 2001 and bilingual educatias h
nowadays extended to refer to using a foreign laggu
(often English) as a target language for the tewrluf
content subjects in feature schools. Within fundatale
education, especially within the area of compulsory
education, this kind of bilingual education experits are
mainly being made available in Beijing, Shanghaanjin,
Dalian, Guangzhou, Shenzhen, and Qingdao. Most of
these experiments take the teaching of contenestshjn
English as their ultimate aim (Liu, 2002). For arste, the
Education Department in Liaoning Province propoged
make bilingual experiments in such content subjedcts
math, science, arts, and selective objects in eleane
schools (Wang, 2003: 393). Up till now, People’s
Education Press have published some bilingual tektb
such as physics, chemistry, geometry, and algebra f

andjunior high schools, and physics, chemistry, higt@and

biology for senior high schools (Wang, 2003: 400j
course, bilingual education varies in China. Thare

reason why bilingual education is booming in manylifferent models. In Tianjin, Zhang Qian (2002) edates

countries nowadays.

to take “bilingual, bicultural, and bi-competenca$ the

As Tucker and Richard (1999) point out, there ar@ianjin model, but in Shanghai things are quitdfedént.

many more bilingual or multilingual individuals tayl in
the world than there are monolinguals, and thesenzany

According to Wang Liying (2003), in Shanghai
“immersion program” is adopted at lower grades in

more children who have been and continue to beatdddc elementary schools, and then “additive bilingualismil
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be adopted at higher grades. In Guangdong prothere majority language (Mandarin) speakers, who do resdn
are a few different bilingual models, one of whigh to “cross the bridge that helps them be proficiantheir
Integrated English (IE). Taking the advancement dfiative language and in English” (José, 2004) inepitd
international bilingual education and the adven€hbina’s succeed in academic skills. That's to say, Enghsjust a
reform and opening-up policies as the backgroundoreign language in China. However, it is the mostely
combining international experiences of bilingualieation used language in the world. In China no one doubts
with the context of China’s foreign language teaghilE  English is a world language and is a bridge tovtloeld.
has been developing as a very effective bilinguéecond, the ultimate target of bilingual educatio&hina
education model in China. is to improve the effect of English learning. Mapgople
complain about the deficiency of EFL teaching. Thaynt
II. IE AND BILINGUAL EDUCATION IN CHINA to find an alternative which is more effective tdstitute
for EFL. Third, bilingual education in China is lesled to

Although disagreement still exists about what kilial P€ @ kind of additive bilingual education, becaiisgims
education is, many people agree to a working defimi 0 develop first and foreign I_anguage proficienfcyly”
given in Longman Dictionary of Applied Linguistics (Andrew, 1998), not to thwart in any way the depef@nt
(Richards, et al., 1985). It takes bilingual edimags the ©f the first language. S
use of a second or foreign language in school fier t AS mentioned above, many people in China accept the
teaching of content subjects. There are also eifieideas definition of bilingual education given by Richar&set al.
about what bilingualism is. At one extreme end loé t (1985) and therefore Canada’s French Immersionr&mog
definition, Bloomfield (1933) specifies “native-tik IS usually taken as the most effective model (W20§3:
control of two languages” as the criterion for mjualism, 82; Lu, 2005:190). Yang Sigen (cited in Huang, 28D4
while Haugen (1953) draws attention to the othdreeme ~cONcludes —that international tendency of bilingual
end, when he observes that bilingualism begins when €ducation is to teach math, physics, chemistrylogio
speaker of one language can produce complete nggahin @nd computer first in foreign language, and biliaigu
utterances in the other language (cited by Romdiags: €ducation should co-exist with EFL teaching. Howeve
11). Therefore, any person may be bilingual to sonfoes _th|s model suit the context of China? To an_sbue
degree, and bilingualism is a continuum. In Chamzhu 9guestion, the status quo of China’s education, a@sibe
Pu (2004) says that “for Chinese learners bilingual that of China's foreign language teaching must be
refers to the ability to use English to satisfy besic need investigated. First, it is clear that the Natlo@tbllege_
of English for future study, work and life.” Entrance Examination is the supreme target of China

Different ideas about bilingual education result ifP@sic education. Examination-oriented education and
different bilingual education models such as imreers €sting have been the main characteristic of China’
program, maintenance bilingual education, transitio Compulsory education. Bilingual education in Chmast
bilingual education, and etc. According to Tucke®g9), take this factor into c_onsnderatlon while tryingitoprove
the use of multiple languages in education may HB€ learners’ English levels. Second, much more
attributed to numerous factors, such as the liiguis Importance is attached to EFL in China. Englishne of
heterogeneity of a country or region, specific abar the core subjects whether in elementary schooigh hi
religious attitudes, the desire to promote natiddahtity, schools, or universities. However, many university
or innovative language education programs implestnt /€arners who have learned English over ten yeansata
to promote proficiency in international language¢s) SPeak English fluently. This kind of phenomenonlales
wider communication together with proficiency irtinaal  itSelf as the failure of traditional EFL teaching China.
and regional languages. Take immersion programghwhi Third, China is a developing country which lacks
originated in Canada, as an example. Around 197flucational resources, including financial suppant
Canada’s first French immersion programs aroseausec dualified teachers. Furthermore, China is a devefpp
Canadians realized English-speaking learners werte rfountry which runs the largest-scale education fie t
acquiring enough French to attain satisfactory gsash World. Therefore, bilingual education in China mteske
school and to find jobs in French speaking partSafiada cost—effgctlveness into con5|derat|_on. Fourth, @hm a
(Martineau, 2002). However, in Finland, |anguagegeveloplng country with a vast territory. A deep gists
involved in bilingual education include French, @en, between China’s eastern areas and the western. areas
and Swedish besides Finnish and English becausts of /mmersion programs mean a high requirement for
favorable bilingual environment and governmentdinancial and human resources such as equipment,
encouragement (Feng, 2003: 64). authentic textbooks, and qualified teacher_s (Weﬂﬁ@;s:

China has witnessed some new development in biingu87) and a breakaway from an examination-oriented
education since 1990s. Some local governments eageu purrlculgm. It is obvious that the traditional EFdr
high schools, elementary schools, and kindergartens immersion programs cannot solve these problems and
make bilingual education experiments, which takgl&h therefore cannot suit the context of China. Hercegw

as the instruction language to teach content stsbjgbere Model to teach English must be established in Clona
seem to be three main driving forces behind thist,Fit address the contextual factor listed above. Unths t

results from the aspiration of internationalizatinf ~Ccondition, IE was established on the basis of caref
education. All learners in the experimental schomls Studies and has enjoyed experimental experiences of
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sixteen years. It absorbed the successful expa&seata subject taught in English. Only a small part of then-
wide range of bilingual education, and abandoneldnguage related subjects will be taught in Engliften
traditional EFL teaching methods such as learnipngate through the cooperation of bilingual teachers awd-n
and grammar translation approach. language teachers. For example, an English teaohgr

IE stresses taking English as a communication trad, cooperate with a PE teacher to give a PE classgtidh,
integrating the target language with content arftloel It but such bilingual classes only occupy a small paRE
integrates English learning with subject learning & is a classes.
new development model of European Content andThe main purpose of IE is to develop learners'
Language Integrated Learning (hereafter CLIL) innM@h communicative competence in their foreign language
As a typical language-driven program, IE advocatesddition to their native language. It fosters Iglialism,
teaching contents in English to enrich or reinforceensitivity to other cultures and an opening to the
instruction in the learner's native language, buit n perception of being a world citizen. Additional {pare
substituting for it. In fact, the responsibilityrf@ontent the cognitive advantages to bilingualism and inseea
learning also lies with other content subject teash sensitivity to and understanding of other cultures.
English teachers may, but unnecessarily, consuth wi
colleagues in other disciplines to determine whishgn I1l. THEORY OF INTEGRATED ENGLISH
and how content will be integrated with languagepi€s
and tasks for language practice may be drawn fr@amym A Three Rationales of IE

disciplines in a single lesson or unit. IE belongsheme- £ emphasizes that bilingual education must abige b
based courses, which are language-driven: the gbal thee rationales: the rationale of children’s depetent of
these courses is to help learners develop Endiifls and  cognition, the logic of children’s development ahguage
proficiency and cross-cultural un_derstand_mg as |-We|competence, and the principle of foreign language
Themes are S(?Iected based on their potential tiboe  aching. Bilingual education involves not onlygiistics,
to th_e Iearners. Ianguage.grovvth in specmc top|o.a but also psychology and pedagogy. For this reat®n,
functional domains. What is taught in English afgs$s  gyregses interdisciplinary insights from pedagogy,
not only the language itself. It includes all kinds$ sychology, and linguistics. When making a decisi@h
knowledge, such as knowledge of language, matByperts will consider from at least three aspdirtguistics,
geography, history, literary, civic virtues, musiast, cognition, and intelligence. For example, when ttifig
science, society, culture, and etc. _ unit topics to textbooks for different grades, tugnitive
CLIL integrates content with language, but IE im&#gs  5pjjity of learners in each grade must be consitleBaich
more. Integration of IE consists of five aspecisstFit is topics asBody Parts, Family Membersan be taught in
an integration of content with language. |E aimemable grade one, but such topics States of Mattemust be
learners to gain more knowledge and to improvelagg aught after grade three(Xiao, 2013). Another exanip
competence. It gives prominence to the practice Qfnether phonetic symbols should be taught at the
language through learning knowledge of contente&sisj  peginning period. The teaching of them will enhatioe
The goal of _Engllsh Iearn_lng is not to be gramrrlmﬂhut learning of English, especially be useful to logk mew
to communicate freely in English. Second, it s#8SSyords in dictionary. However, learers are very ngu
integration of interdisciplinary theor_|es. IE intn to _and they are not good at abstract thinking. Thenptio
incorporate contemporary psychological and pedagbgi symbols might prove too heavy on the cognitive |ca
developments or achievements into bilingual edoaoati may make them lose interest in English learning.

For this reason, as Feng (2003) points out thaioli€erns  therefore, IE doesn't encourage teachers to tezaimérs

about the development of such theories as Lozanovp?lonetic symbols at the beginning period.

Suggestopedia, Howard Gardner's Multiple Intelligess ~ |E stresses the role of acquisition in languagenies,
etc. A group of experts from different researcldeoften  anq never takes bilingual education as a casttbénair.
work together to analyze characteristics of languagsjlingual education should be based on childrenéhar
learning, and psychological and cognitive char&ties |anguage, cognitive ability, and comprehension itgbil
of Iea_rners. Fourth, it incorporates contents iatmguage. According to Vygotsky (1978), there exists a “zook
teaching. Knowledge about history, geography, msysi proyimal development’ (ZPD) between what a chile ca
chemistry, math, literature, PE, music, art, cwiltues, o with help and what he or she can do without ayuie.
etc., are all integrated and taught in EnglishBrclasses, therefore, in bilingual education, the researchmteaust
but these classes will never be substituted forabeve .onsider what children have already learned, ammhuek
content subjects, which will continue to be taugit \ynat they have known. For instance, learners id@ne
Chinese, the learners’ first language. (about six years old) have known such simple shages
There are some similarities between IE and Europegfangle, circle, and rectangle, but they knowlditabout
CLIL, which has an important role to play in ensgrthe he features of them and find it difficult to diffsquare
attainment of EU objectives in the area of languaggnq rectangle from trapezoid. Then the unit abbapes
learning. ~ Both integrate content with languagey, | textbook begins with familiar shapes likectér and
Nevertheless, there is a big difference. CLIL eeabl triangle, and expands children’s knowledge to sovee

learners to study a non-language related subjeca inghapes such as oval and trapezoid, and helps them t
foreign language, while in IE there is no specdantent distinguish one kind of shape from another.
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IE does not exclude any useful teaching approadhes.Cognitive or academic language skills, once dewadop
stresses the integration of various teaching agexa It and content subject material, once acquired, teansf
advocates abiding by principles of foreign languageeadily from one language to another (Tucker, 1999)
teaching in bilingual education. Therefore, rolayinhg, Therefore, in IE experimental schools, the intdgrapf
project-based learning, learner-centered learnatiyiges content and language is limited in English clasSds
are often found in IE classes. At the same timestiEsses English classes do not substitute for any contehjests.
that English is preferred to be taught early ineortb However, these English classes are quite diffefearh
develop children’s language ability and thinkingligh  traditional EFL classes. First, topics in IE texdke come
because “the development of children’s intelligencéom content subjects. For example, there is act@ppod
mainly exists in the development of language” (FendHabits which comes from the subject of social virtues; a
2003). Therefore, the learning of a foreign languaggan topic tittedMath in Daily Lifefrom math; and a uneeds
early age will not impede the acquisition of fitahgue. which is about biology(Xiao, 2013). Second, onlgraall
Instead, it will enhance the development of fiesiJuage part of such content subjects as arts, music, Ri),nrand
and intelligence. social virtues will be taught in English. Third, dlish is
B. Seven Teaching Principles in IE taken as a medium of instruction in classes. Leariearn

There are seven teaching principles in IE: thegiple  English through the process of learning knowledge i
of theme and activity-based learning, the principle English. In the integration of contents, IE doe$ stoess
listening and speaking first, supplemented by megdind constructing new knowledge of a discipline but iegg
writing, the principle of operant reinforcement,eth learners to know the general knowledge in the plise
principle of direct learning and spontaneous adtipis  and know how to express this knowledge in English.
the principle of interest orientation and activetiggpation, ~ The ultimate goal of IE is to speak English frekke
the principle of focusing on practical use of Esgliand native speakers and to talk about non-languagecgopi
the principle of quick pace and high intensity lassroom freely. However, many English learners in Chinarin
teaching (Yuan, 2005). achieve this target. The most important reasonsméape
C. Six Beliefs in IE due to poor pronunciation or lack of grammatical

There are six beliefs in IE. They are integratiogtent knowledge but to lack of basic words and expressiced

with language, learning English at an early ageéngis in content subjects. On the contrary to EFL teaghii
English as the medium of instruction; focusing orProvides many chances in English classes to cowath,m
listening and speaking first; learning EnglishPhysics, chemistry, arts, geography, music, PE,sandn
subconsciously and developing fully the abilitie§ o(Xiao,2013). Learners are expected to communicatelyf
English learners. about the general matters related to these subjeutis, in
1) Integrating Content with Language IE experimental tex’gbooks, there are many topimfr
As Met (1999) points out, the integration of langea different content subjects, and even under a ttpgce is
and content has been a growing phenomenon in Igegué“u?h knowledge concerne_d. For example, there isita u
teaching since the early 1980s and continues tca begnutledWood and Irona topic from physics about matters
tendency of bilingual education in the world. Amew N the world. But in this unit some knowledge about
development model of CLIL in China, how does |gChemistry (e.g., corrosion) can also be learneddbes
integrate content with language? Very importaniy)E ~ SOme physical knowledge such as properties of veutl
emphasis is laid on both native language learning airon- At the same time, learners learn how to it
foreign language learning. IE opposes to postporing environment, why it is important to b_U|Id world que,
specific content subject taught in native language. and so on. Consequently, learners in IE experirhenta
Flood (1996) states that the “failure to realize piotential SChools can freely talk in English about knowledgboth
benefits of native language instruction has keptfrasn ~humanities and science.
focusing on the most effective ways to teach chitdr 2) LeamingEnglishat an Early Age _
Cummins (1987), Krashen and Biber (1988) also insis According to popular belief young children are éast
that instruction in the learners’ native languag@nd better foreign language learners than aduigjren
simultaneously promotes the development of liteisidlys ~ S€€M to acquire a foreign language with little effnd
in both the native language and a foreign langudge. they generally attain high levels of proficiency. i
use of the native language to develop the acadskilis thergfore often recommended that c_hlldren s_tamleg a
of learners acquiring English appears beneficiat doreign language as early_as the “critical peneti_i’rts. As
helping learners avoid cognitive confusion andhey grow older they will gradual!ly_ lose this uneju
achievement lags in their school performance (Haiut Capability. Then the concept of “critical period”as/
Diaz, 1984; Krashen & Biber, 1988). Researches dourProPosed by Lenneberg (1967) for first and foreign
that postponing the teaching of academics untitniess Iangua_\ge_acqwsnlon. Ler_meberg assumed that tlsese
develop the academic proficiency in English thegchep ~lateralization of the brain, completed around pgber
learn subject content does not appear educationafij{iough there are a variety of theories with regar the
worthwhile. It takes learners longer to acquire lishg Cfitical period, many people believe that there as
when there is less native language support. Indaig SEnsitive or op'umallpenod fOI.’ the acquisition agfrtain
most easily develop cognitive skills and masterteon foreign language skills, especially pronunciatiand the
material when they are taught in a familiar languag social and psychological distance between the ézaand
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the target community may be shorter for youngemiees
(Appel & Muysken, 1987: 94-95). For the above resso
IE advocates starting to learn English in one'diaai
period.

3) Using English as the Medium of Instruction

International Journal of Innovation and Research inEducational Sciences
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4) Focusing on Listening and Speaking First

The acquisition of one’s first language implies ttha
listening and speaking are earlier to happen tleaing
and writing. One’s oral vocabulary is usually larglean
his or her reading vocabulary. Thus, |IE regard=ning

Mackey (1978) mentions in his classic work Languagand speaking as the first step in bilingual edocatilt

teaching analysis that the estimated time in school

takes listening and speaking as manifest instrocéind

foreign language teaching is about 250 hours par,yetakes reading and writing as hidden instructioroater

while the total time for a baby to learn his or Hiest

grades, and gradually takes reading and writing as

language during the first five years at home is uabomanifest instruction in higher grades.

25,000 hours. This indicates that a certain amofitime
is the prerequisite to mastering a language. Im&hit's
hard to find a favorable bilingual environment fearners
to learn English. If an English teacher taught Estgin
Chinese, his or her learners would have less time
contact with English. For this reason, an IE teadse
required to teach his or her learners totally irglih in
class and even talks with the learners in Englfdr alass.
Sometimes when it is quite difficult to explain setiting
in English but quite easy to explain it in Chineas, IE
teacher is not suggested to explain it in Chinesetb
explain it in English with the help of body langeag
pictures, or material objects. For instance, learna
grade one may find it hard to understand the mgaafn
“same” and “different”. Then an IE teacher may ditawe
pictures of ducks and two pictures of rabbits. Thefshe
will classify them into two groups, and help lease
understand that one duck is the SAME with the o#ret
one rabbit is the same with the other, but thedwcks are
DIFFERENT from the two rabbits. At last the teachey
draw a quite different rabbit (e.g. with very loegrs) to
contrast with another rabbit (e.g. with short eaaied tells
his learners that the two rabbits are the same alribut
they are quite different. This will help learnersderstand
the meaning of “same” and “different”. What therlezrs
learn in the process of explanation is much moaa tine
meaning of the two words.
opportunities for learners to have contact with IEig
especially the English out of textbooks and develdiabit
of thinking in English.

IE objects to teaching grammatical rules directly.
stresses the internalization of language rulesragdrds it
as an effective way to get language sense and ddnabit
to think in English. It is known to all that a maannot
really master what he is taught without interndiaa
Only through
knowledge be converted from explicit knowledge itaoit
or implicit knowledge. This requires

Then how should we focus on listening and speaking
first? Several studies on first language learniageifound
that how often and how well parents communicateh wit
their children are strong predictors of how rapidhjldren
expand their language learning. Parental speegiodog
children is so redundant in context that a persih no
knowledge of the order in which parents’ words are
spoken, only the words themselves, can infer from
transcripts, with high accuracy, what was beingl.skor
this reason, the researchers encourage teachspea as
much English as possible in their classes and et
class, though the learners cannot understand them
completely at first. Learners may not understand
everything teachers say but gradually they will ensteind
more and more with the help of gestures and larguag
context. But keeping on talking does not only mean
repetition. Besides some necessary repetitiondjray el
teacher in IE experimental schools is expectedptals
English centering on a topic rather than on a fewds or
sentence models. For instance, a teacher can halit a
spring, the trees, flowers, water, sky, kite, dragsfood,
weather, activities, animals, the color of a flowéne
width of a river, the price of a skirt, or even thember of
swallows when he is teaching a unit abspting He
should never limit his teaching to a few words (sgason,
spring, rain, swallow) and expressions (e.g. “Spria

This provides moreoming”) about spring. In addition, IE encourageschers

to talk about episodes or incidents in classesrigligh.
For example, if it happened that a butterfly flawoi the
classroom when a teacher was giving her lessonchwhi
attracted the attention of all learners, the teaglwild be
encouraged to take the opportunity and say todsneérs,
“Look, boys and girls! My lesson is so interestirg.
attracted the attention of a butterfly! Who car teé the
color of this butterfly?” In this way, she/he keph

internalization can the newly learnedpeaking English and made good use of the oppoyttoi

teach learners the authentic language. Learners thu

that explicitacquired English rather than learned English. Takps

knowledge be embodied in action and practice thmoughem speak English naturally in their daily life.

simulations or experiments to trigger learning hyind
processes. Therefore, in IE there is a well-knoayirgy

5) Learning English Subconsciously
You may feel confused when you find learners in IE

“language cannot be mastered through teaching btfasses making a kite after the bilingual teachlts them
learning”. To master a language, the learners musie steps to do it in English. Is this a bilingatdss or a
immerse themselves into English practice to obtaore hands-on activity class? You can often find suckesan
chances to interact with and in English. Accordilog |E classes. Learners are more interested in hamds-o
traditional grammatical approach, teachers may hteaectivities than in learning English words, sentencand
learners English grammatical rules in Chinese. Thég/ grammatical rules by doing linguistic exercises. avthe
cause a nonsensical result in explaining gramniatites  research team advocate is not to teach Engliskttjireut

of English clearly in Chinese but not being ablesp@ak to teach English subconsciously through some dietsvor
English freely.
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tasks. This is why IE stresses language acquisiioth environment of English learning, such teaching mésh
task oriented or project-based learning. as Total Physical Response (TPR), Communicative
Language learning and language acquisition atleanguage Teaching (CLT) Approach, Community
different. The learning of one’s first languageai&ind of Language Learning, Natural Approach and CLIL aterof
acquisition. It's something every child does sustdly used in IE classes. For example, IE advocates gheofi
as long as the child has exposure, in a matter fefwa Natural Approach in classes, and admits a “silentod”
years and without the need for formal lessonavhich could last a few months, because learners are
Nevertheless, the learning of one’s foreign langusgso overwhelmed and scared when introduced to a foreign
hard even with the help of textbooks and teachernguage. During this silent period, output of laage is
Language is a tool and is different from other eoht not required. Therefore, learners “absorb langweitfeout
subjects like math or history. A man cannot master the stress of audio-lingual-type listening and &ting
language through learning the language itself brdugh drills” (Oebel, 2001). For TPR approach, it comlsine
using a language to do something. For instance,nwheformation and skills through the use of the kthesic
teaching something aboutposter the traditional sensory system. This combination of skills allove t
grammatical approach will ask learners to learrhbgrt a learner to assimilate information and skills atpid rate.
few words aboutposter and some so called typical As a result, this success leads to a high degree of
sentence patterns in the textbook. What the lesaroen motivation. In short, different teaching methodse ar
learn are only a few words and sentences. Howé@veE  integrated in IE classes. The purpose of such iateg is
classes, learners will be encouraged to make sorgisE to achieve the best teaching effect, and develtlp fioe
posters. In the process of making them, learnardean language competence of English learners.
much more than a few words and sentences abourpost D. Five Shifts in IE, from Shallow Teaching to Deep
Hidden curriculum is an important part of a schsol’ Teaching
curricula tOday. It is also called Imp|IC|t CurrICIlm, and IE encourages deep teaching and has five shifes: th
“is taught by the school, not by any teacher...dbing is  |anguage of instruction shifts from the learnerstive
coming across to the learners which may never bkesp |anguage into their target language, the teachimgleh
in the English lesson or prayed about in assemiigy  shifts from reading new words first into doing aitgj first;
are picking-up an approach to living and an atétdd the teaching unit shifts from single words into | ful
learning” (Meighan, 1981). IE stresses the mutuaentences; the teaching priority shifts from knalgke into

complement of manifest curriculum and hiddempility; the learning system shifts from separdtsining
curriculum in order to increase the effect of Eslgli into integrated learning.

learning. On the campus of an IE experimental sghyow

can find many English posters, slogans, and signs. |\/ THREE ASPECTS OFDEVELOPMENT
Learners and teachers including the headmastertdike ' ACCELERATIONS

greeteach other in English and speak some daily English.
There are many kinds of English activities inclugin . . .
English salons, drama parties, English corners andAccordlng to IE, bilingual education must meet the

festivals. All these can help the learners fee likarning requirements — of both  bilingual education and
in a favorable environment of English, and exesubtle developmental psychology. Most researchers belibae

influence on learners’ acquisition of English. knowing two languages and perspectives gives hihg
6) Developin Fully the Abilites of Enalish children a more diversified and flexible basis ¢ognition
Learners PIng y 9 than their monolingual peers have, and provide an

\E hi Enalish in | , . “excellent tool” that can help learners of all laiage
opposes teaching English in learners’ nativg, .orounds fulfill their academic and intellectual
language or dissecting English into pieces and thefyioniial (Appel & Muysken, 1987:28). This was
feeding it to learners. It focuses on the full depenent of confirmed in IE experiments. As mentioned above th
a Iegrners I_ang_uage ab|||t|es,_ and  stresses I_Egagu‘?‘development of learners’ intelligence mainly existghe
teaching satisfying the requirements of ch|ldren evelopment of language, and a learner in an IE
language development. It advocates taking Engishara experiment can talk freely in English to a levehlagous

entire system instead of a collection of vocabulang to his native lan :

. Lo guage (Chinese) because he caresxp
grammar th_at can be dls_sected and then |hd|_\/|d ght. everything in his life in English, and IE appliésbries of
This can liberate foreign language teaching frorme th

hi hod of I . d th e rfar ZPD and i+l into bilingual education experiment.r Fo
teaching me(tjcl) 0 frotef earmrjlgﬁlan. then teac thef these reasons, learners in IE experimental schomts
meaning and less for forms. This Is the essencdt ,.cqjerate their intelligence, thinking ability alatiguage
communicative language teaching (CLT) approach. |

he full devel £l Kitloeeiall mpetence. For example, a common learner in grade
stresses the full development of language skifipeeially 4y only know the names of a few kinds of flowerst
the communicative competence of learners.

IE hiahliah h ! o hi _ .. an IE learner in grade one can not only tell yainhmes
ighlights - thematic activities (teaching aciesl ¢ a0y flowers in English but also tell you theviier
must center on a topic), the interest of learnargl the

S : . meanings and even how to raise a flower in English.
characteristics of life. Teachers adopting the ppraach g g
must try their best to create an authentic setfiog
learners to contact English. To create a vivid aatural
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V. EFFECTIVENESS OF |E think that their children can benefit a lot fromaleing
English as early as possible. Parents in Guangdonty
A. Achievements by Learners not agree more with Barratt-Pugh and Rohl (2001).664

Krashen & Biber (1988) reported that children whdhat Iea,rnmg two languages seems to be most togleh
participate in properly designed bilingual prograreach anyone's future. Many parents therefore send their
satisfactory levels of competence in all academias children to bilingual schools. A famous bilingualhsol
Genesee, Saunders, and Christian (2003) found tf&" always attract a crowd of parents and learrkns.
learners in bilingual programs can develop acadeskils ~number of experimental schools has increased rajuid|
on a par with, or superior to, the skills of comipan recent decades, bgcause IE is widely seen as a!el mod
groups of their peers educated in English-onlysstasms. based ~on .educatlonal theories, coort_jmates bilingua
August & Hakuta (1997) have also found that highbﬁducatlon with full development of experimental cals,
bilingual learners reach higher levels of academmit and meets the needs of schools. Almost every IE
cognitive functioning than do monolingual learneys ©€XPerimental school or kindergarten becomes fanamals
learners with poor bilingual skills. How about IEan IE  Popular in their respective communities. For inetan
enhance learners’ learning of English? Does it havdangmen Second Education Kindergarten in Jiangmen
negative effects on the learning of content subfedila City has become one of the most famous kindergsiiren
Cuiwei, an IE bilingual teacher, made a statistiesearch China, and now it is planning to run a chain of
on the effect of IE on the development of acadeskits ~ Kindergartens. Media School in Foshan City has imeco
(2003). Analyses of collected data show that IE capn€ of the top-class schools in Guangdong province
greatly improve English levels of learners, andaerge Pe€cause of practice of IE for more than 14 years.
the development of learners academic Ski”@_uancheng English Experimental School in Dongguan
simultaneously (See Table 1 and Table 2). Bilingudtity €nrolled more than 1,700 learners only oner ydeer
teachers from Huiyang Experimental Primary Schodi Was built and half a year after it participated IE
report (Feng, 2003:257) that “evaluation indicateat €XPeriment. Jiamei School in Zhaoging city was alou
learners have improved their English levels greaiyl close down before it decided to join in an IE expent.
become more active and creative...some learners evafWever, only one year after it had joined in tfe |
became the interpreters when their parents commtenic €XPeriment, it became a very popular school in Zvap
with foreigners.” In April 2006, the improvisationa plty. There are also experimental schools or kigdgens _
performances of leamners from Boluo Experimentdl Other provinces beyond Guangdong, such as Anhui,
Primary School were broadcast live by local murdtipy ~ Hunan, Guizhou and Qinghai (Xiao, 2011).
station in Huizhou city. In the municipal park, see C. Raised Quality of Teaching Resources
primary school pupils debated with some Englisiveat |E has a one-week teacher training program eveay, ye
speakers in English, and did their oral compositias Which aims at changing IE teachers’ philosophy of
soon as they got the topics from the audienceseNtman language education and improving their teachintisskn
ten thousand audiences in the park watched tiige past 16 years, more than 1,500 bilingual teacto@k
performance and felt so Surprised by the amazir{&is training and became qua“ﬂed IE teachers.sThas

performance of the learners. accelerated the professional development of English
Table 1. Assessment on Grade 2 pupils’ Oral English teachers. Their qualities are obviously improved ain
Proficiency Level(2003.5 relatively short perlc_)d, and most of them couldwérily ’
Sum Accuracy Fluency lay more em_p_ha5|s on the (jevelopment _of _Iearners
language abilities while teaching for examinationd a
Experimental | 138 96.7% 93.4% improving their theoretical levels through readingoks
Control 128 88.6% 77.5% about pedagogy and linguistics. Many of them agpiplEe
Z 2.54* 2.72%* experimental theories to their teaching activitiS&ame
P P<0.05 P<0.01 have become outstanding IE teachers, and receizety m
prizes in various English teaching competitions.
Table 2. Excellence rate of Grade 3 pupils’ Subject  |E experiments have not only improved the quality o
Learning (2004.5 English teaching of experimental schools, but plsshed

Sum  Chinese| Math Science  forward the English teaching levels of non-experitaé
elementary schools. Almost every experimental schas

Experimental | 138 92.6% 94.5% 95.6% - . .
Control 128 85.8% 89.4% 91.2% h_eld some large scalg _Engllsh teachm_g sympos!then
7 308 | 2.45% 5 13* city or county where it is located. For instanag,2002

= P<00L | P<005 | P<0.05 Boluo _Experimental School held an English teaching
forum in Boluo county. In 2003 and 2010, the 3rdl an
10th International Symposia of IE were also heldhis
school. Jianghua Primary School held an Englisbhieg
{8rum in Jiangmen city every year. The other experital
schools such as Jiaxin School in Foshan city, Hgya
Experimental School in Huizhou city, Longmen Priynar
School in Longmen County, Media Experimental Priynar

B. Popularity of Experimental Schools

Guangdong is one of the most developed provinces
China. Now in Guangdong there are many foreign-&and
enterprises and Sino-foreign cooperative enterpride
recent decades, learning English as a foreign kggyun
Guangdong is of great importance for many paréftisy
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School in Foshan city, and Jiamei school in Zhaggity [11]
introduced and extended the IE experiment to local
societies. Over 16 years, 15 symposia on bilingual
instruction or English education reform have beeidh [12]
All these helped IE experiments exert great infageion
local societies and also enhanced the English iegch

. [13]
levels of local schools and kindergartens.

VI. CONCLUSION [14]

IE moves holistically towards language integratioto  [15]
world or life-related thematic projects and reqgsin-
textualized, holistic experiences in which the peisd
identity narrative can expand with new life measinghe
focus is on the process rather than the outcoméeamn [16]
phasizes quality, relevance, and purposefulnebsir#tan
rote learning. Learning a new language is undedstsa
process of cultural accommodation and abstractidrich
is tied to a variety of subtle pragmatic meaningd situa- [18]
tional elements that need to be related to perctiee
whole (Xiao, 2015). IE is an effective and fruitfLé-year- [19]
long experimental bilingual education program for
teaching English as a foreign language in ChinaislBn [20]
international program conducted collaboratively by
educators from different countries and it abidesthrge
rationales, proposes seven teaching principlesiand
characterized by six beliefs in bilingual teachimhg.has [22]
five changes from shallow teaching to deep teaqhin%
aiming to accelerate the developments of learner
intelligence, thinking ability, and language congete.
Over the past 16 years, it has been proved effedtiv [24]
learners’ achievements and development, in fosgerin
learners’ communicative competence or language
proficiency in their English (L2) in addition todh native
language (L1) and increase their sensitivity to angs)
understanding of other cultures and teacher dewsop

(17]

(21]

as well. [26]
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