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Abstract — The educational action of the teacher plays a
central role in the school success of students. Ifact
educational organisation of teaching sequences iofinces
greatly the rates of the success of students (leams)
particularly in certified Exams. Secondary school
examination qualifying for entry to university, High school
diploma), Bac. A (Arts based) Bac. C, D (science bed)] in
science in the secondary school of Mayo —Kebbi Easthere
the rate of global success is too low (8, 40% in 24).

This study had the interest in the impact of
implementation of educational practices of teachersn the
situation of the classes for the success in Bacoalaat of the
students in science senior secondary school (Ternain Serie
C, D).

It is structures in three parts as follow: the introduction
that states the main question, the methodology thatescribes
the adopted approaches to realize the study, the selts from
collected data in the field the discussion that cdrontes the
collected data in the beginning and lastly the cofgsion that
makes the assessment evaluation of this study.

Keywords — Regulation, Teacher, Baccalaureat C and D,
Success, Mayo-Kebbi East.

|. INTRODUCTION

Chad participated in different meetings in Afrigadan
the world concerning education such as Addis Abieba
1961, Abidjan in 1964, Jomptien from th&&® 9" March
1990, the Mondial Forum on Education in Dakar irriAv
2000 and in the summit of Bamako in 2000.

To put these recommendations into practice, Chad ha
set the National Strategy of education and thatadhing
in relation with employment (EFE in French Stragégi
Nationale d' Education et de formation en liaisaed
Emploi). This strategy has two objectives, the fatve
objective that concerns the improvement of Chadian
educational system by the provision of existenicitres
of training; other quantitative objectives conceras
expansion of school and university attendancesictwh
assure in permanent adjustment of the growth of
attendance (number) according to demographic, esimno
and socio-cultural realities of the country.

The role of the education in the realization ofsthe
objectives of educational system is located upstraad
downstream.

Upstream, measures of adjustment should be taken
according to gaps observed between the resuleaafihg
and expected results. From this Strategy are bben t
Action Program of Education and Training (PAEF in
French) for the period of 2000-2004 whose objedsvi
assure the promotion of human resources by theinai
and education, the Program of Support to the Refoirm
Education Sector in Chad (PARSET) that covered the
period of 2002-2015.

In spite of international recommendations ratified
Chad, new strategies for obtaining the objectivés o
education for all and the diverse actions pertirssit at
work to succeed those strategies have shown that
baccalaureat in science in Chad are mediocre.

These meetings came up with some recommendationg able 1 indicates the results of Baccalaureat ierfée

particularly on the quality of education in schoalsd on
the fairness of the process of teaching and legraimd on
the training of teachers.

from 2010-2014 in the Region of Mayo-Kebbi East.

Table 1: Results of Baccalaureat in Science frod022014 in the Region of Mayo-Kebbi East

2010 2011 2012 2013 2014
Regis Admission Regis Admission Regis Admission Regis Admission Regis | Admission
tration tration tration tration tration
C 113 31 101 15 110 19 58 10 57 21
D 1145 290 2580 106 1225 307 2315 109 1814 138
Total 1258 321 2681 121 1335 326 2373 121 1871 159

In 2010, 1258 candidates registred to Baccalaureat
Science C and D, but only 321 (25, 51%) were aéuohitt
The candidates in Serie D are ten times in numiten t
those in Serie C.

However, the percentage of admission in Serie
(27,43%) in higher than in Serie D (25,32%). Tiosv |
percentage in Serie D is due to higher numberusfesits

in classes. In Serie C, the number is reduced. The
Terminal classes are composed in majority of stteden
difficulties of learning which give low results.

In 2011, over 2681 candidates in Baccalaureat 121
Succeeded (4, 51%). The Serie C came first with 15
admissions over 101 for 14, 85% followed by Seriith
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106 admissions over 2580 for 04, 10%. The glohi@ of fundamental questions as follows : has the teaetught
success is 04, 21%. this subject well? Has The learner assimilateddssons?
The lower rate is seen in Serie D with 04, 10% ofo these two questions, this is the answer of Jinal.
admission. It has to be said that the high number (1987:50): It is important to give students always to come
students in class is a negative impact. back on previous knowledge and make a link to the n
Also, the advantage of Serie C is that the amlstiowones, to check their previous predictions or tovpe
students in Science classes cannot deviate in gatthey what next. “Choose pertinent ideas, to compare ribey
had no other option than to go for Serie D (Scidresed). ideas to previous ones and to manage their learming
In 2012, it has been observed that the result Wwetter such a way to understand the new information”
than those of 2011. However these percentage ofThis present study has the interest of effects of
admission is lower than what was expected. Theducational actions of teachers in the procesgarhing
percentage of admission in Serie D (25, 06%) ihérig and acquisition of knowledge of students in genanal in
than that of Serie C (17, 23%) even though the rauritb the classes of Terminal C and D in particularly.
attendance of students in Serie D is higher th&®eie C. It attaches to show the influence of the regulatidn
Which is 1225 strictly higher than 110. From thessults learning on the results of Baccalaureat in Scidncthe
in Serie D and C two reports are observed: bottestis Region of Mayo-Kebbi East.
and teachers in Serie D have worked better th&eire C Our choice of Secondary School of this region is
or the papers in Serie D is easier than in Serie C. justified by the fact that it is one of the mormueated
In 2013, the report was better when we look aréselt regions in the country, but also the rate of failiof
in the table: the result are not better than tled910 and Baccalaureat is too high for illustration in 2012 fregion
2011. of Mayo-Kebbi East had 76 031 students over 990 23
The failure is observe in Serie D and Arts butémi&C, students a total number. The region came thiréhidetne
we observe an improvement rate of success in $riecity of N'djaména (114 330 students) and the regdbn
(04%) has brought an interrogation. This is implgtab Logone Occidental (90 612 students). In the middteool
the higher number of students in classes and tledd the students were 39 735 over 375 661. It occuthied
seriousness in the work both teachers and students. position behind the city of N'djaména (76 429 snidg
In 2014, we observed a littled improvement of céiyac and the region of Mayo-Kebbi West (47 279 students)
in Serie D (07, 60%) a little improvement in Sefie In the secondary section, it takes second positedrind
(36,84%). From this table, it has to be noted thatrate the city of N'djaména (49 083 students) with 13 974
of admission has ever reached 50%. The lower mte students over 142 034 for all series with 10% (MEN,
around 4% in Serie D. This report has brought twa012).

g. 2011
ATAINE, 2014

Paradoxical situation: high number of students lamd ourselves if the regulation in learning determirthe
rate of success in exams has brought the auttsodtithe results of Baccalaureat in Science. This studpimposed
region in charge of education during workshops altoet of five parts as follows: Introduction, the methtmtyy
educational organization of teaching sequenciegh@é used to realize it, the results obtained, the disiom of

secondary school of the region. those results and lastly the conclusion.
Among the main questions that kept the attentiothef
partners of the educational system (students, fsren Il. M ETHODOLOGY

teachers, school authorities and politics) the tpresf

regulation in learning and the appropriation of Wiemige  The present study is of explorative nature. In the
by students was recursive. . ~different sections of this study, qualitative andhntitative
This study has the objective to check if there is gpproaches were applied. In order, to collect datten
correlation between the regulation in learning aesllts  stydents in college Jacques Moudeina of Bongor,emod
of Baccalaureat in Sciencén other terms, we asked co|lege of Bongor, college of Fianga, college ofufau-
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Gaya, college of Pont-Carol and college of Guebaigd that said teachers “ Always” check their previous
guantitative method was used and in the collected df knowledge and lastly 23 confirmed that teachergvét”

teachers, qualitative method was used. check previous knowledge.

Data Analysis From these results we can say that the majority of
To analyze the data collected from interview, vasio teachers are not checking the previous knowledgheif

methods were used. students at the beginning of the school year. This

To analyze the quantitative data, descriptive wesed. inevitably followed by the failure at the end ohsol year
In descriptive level, mean and frequency were d¢ated. ~ because the diagnostic has not been done at tieniveg
to accompany the students.
I1l. R ESULTS AND DISCUSSION This is necessary because in the teaching-learning
process it allows the teacher to know the reprasient of
In this section, findings of the study are représen students about the question to notice the falsasidiat

Twelve questions were answered using quantitative.d  (€se ones have about a topic, and to recognize the

Table 2: Distribution of inquiries according to sex learning of students. We can say that trained &acand
Sex Number Parentage sometimes those that have experience in teachimgysl
Male 83 78,3 start their courses by checking previous knowledge
Female 23 21,7 students (23, 6%).
Total 106 100,0 Previous knowledge constitute what the student know

Our sample is composed of 23 girls and 83 boys. The reality about a topic. The working of the datathe
boys are more than girls in the classes of Terminal ocess of course progression is essential bedgissthe
Science. The situation of reduced number of gifs iprgcess that the teacher acquires the values, tidies,
science is general in Africa. In fact Bouyo, A. 9By in  the advantages, capacities and knowledge brietutiere
the report for UNESCO, mentioned that the low rafte 4t js going on the teaching environment (Ndignehaf.
participation of girls in science studies is siathtipstream 2014).

and downstream. . . . Awakening of the curiosity of students
Upstream, the teaching of science is mostly done by 1 pe 5: Awakening of the curiosity o students

men, this situation can constitute a factor of hande, as Modalities NUmbe Percer
we can see that, only few women teach science and - H
. ; Always 26 24,5
technology the conclusion can be seen by the girls sometime 5 29.1
(learners) that sciences fields are only for male. N 28 26’4
Table 3: Distribution of inquiries according to Seans evel :
(series) Total 10€ 100,(
Scientific sections Fréquency Percentage After checking of previous knowledge, 52 studerisl s
D 99 93,4 that their teachers ” sometimes” awake their osity, 28
C 07 6,6 other confirm that their teachers “Never” do, alastly
Total 106 100,0 26 other recognize that their teachers “Alwaysy. d

It came out from this table that over 106 answ@@sare From these results, we are right to say that the of
from series D (93,4%) and 07 of serie C (6,6%).SEhe teachers that do awake the curiosity of their sitsland
results show that more of students are in scieasedD the rate o teachers that “Never” awake the ctitjosf
than serie C. The high number of students in deris  thejr students are equal. Looking at these reswiscan
justified by the fact that this section is in juoctbetween  confirme that awakening of the curiosity of studeistnot
Arts and science (Arts: serie A and Science: Bri®). evident in the schools.

The average students, those that have good markesn - woreover, it is effectively the curiosity awakenimf
in previous classes {1 and 1" S) are mostly oriented to student that allows him to like his learning andrth
Terminal D. _ improve his sense of research as said earlier lnjleCe

They are both Arts and Science students. In Chad felannoy.

2005-2006, we counted 125 divisions in serie D2érin  nteractions throughout the teaching of the lesson
serie C for the whole country with 10078 for 880%  T4pe 6: Interactions throughout the teaching eflésson

and 1278 girls for serie D and 730 students for 6&¥s Modalities Number Percent
and 34 girls for serie C. In the region of Mayo-Kekast Always 63 59,4
we find out for the same period 9 divisions in edifor 3 sometimes 28 26,4
in serie C and 940 students with 869 boys and 4 fgr Never 15 14,2
Total 106 100,0

52 in serie C with 50 boys and 02 girls.
Checking of previous knowledge of students
Table 4: Checking of previous knowledge of students

63 students said that teachers encourage “ Always’
interaction during class period against, 28 that ey do
it “Sometimes” and 15 confirmed that teachersever”

Modalities Number Percent
Always 25 236 do.
sometimes 58 54,7 Here, the majority of teachers use the method of
Never 23 21,7 interaction. In fact the learner is the first acafr his
Total 106 100,0 learning by consequence he has to be fully immitan

_To this question 58 students said that teachefige process of his learning. The interaction betwee
sometimes™ check their previous knowledge agai®5 teacher and his students has effects. For Mr. Bugss
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“the volume of interaction between teacher-studentspeak and 12 other said that teachers “Never’eghem
produce effects on the acquisition in Mathematics” time to speak.

Sarrazy (2001) says " the interaction has thdatiite From these results we can conclude that most of
of teachers are not without cognitive effects amdehts; teachers give enough time to students to spealyfree
these effects are manifested with good students diiring their teaching period. The student learrt keeps
institutionalist and assigned classes”. better by expressing himself, and the class thatesits
Grouping of students for assignment. speak is more life full. This exercise allows ukeéep the

Table 7: Grouping of students or assignment. cognitive mechanisms set a work to learn from ade s

Modalities fréquence Percent and in other side the mental representation ofetloesthe
Always 39 36,8 topic of learning. These (mechanisms and opergtions
;‘;T;“mes 5;39 57557 determine the quality of the work done by the shisle
Total 106 1000 during exams either failure or success.

Concerning the group work, 59 students recogniae th1 e allowed by teachers to students for the
teachers encourage “Sometimes” the work in grouglémonstration of activities

against 49 that said teachers ‘Always” do and Beod

Table 9: Time allowed by teachers to studentstfer t

who said that teachers “Never” do.

demonstration of activities

We can say that majority of teachers (92%) encaurag | Modalities Number Percent
Students to be in group for assignment. In factibek in Always 44 415
f sometimes 43 40,6
groups allows to students, according to Kaye angeRo Never 1o 7'
(1975) to more from magisterial teaching to an [Total 106 1000

experimental teaching by giving to each one “ the On the topic of demonstration in class, 44 respotsle

satisfaction and the proud (...) of useful creatiord a said that teachers “All ways” allow them to demoatst

tangible” (1975 : 34) that allows “ studentslearn from the given activities,, 43 said that teachers “Sames” do

their ~mistakes and it makes that they discover hygainst 19 other that teachers “Never” allow thiene tfor

themselves (1975:36); that allows “students to worlemonstrations. We observe that teachers that tgive

according to their own speed” (1975:84) and spydial”  for demonstration are more.

feel concern by the information, the knowledge &nel Now the demonstration for the concerns that the

ideas that they manipulate” (1975:67). exercises answered on the board in the class aegadal
Following their investigation, the argue that "eth inquiries. It is necessary to remind here the atioe, of

efficacity and the ambition of work in group ovésvi the exercises are only the verification of answersaalyekept,

stage of learning in school program is to be setherplan otherwise the previous knowledge is transformed in

of training in human social, that constitute aneasial teaching know ledge that the students can check.

aspect of responsibility in education of the school The lack of reinforcement can bring the absence of

(1975:77). The work in group comes to resolve #ui lof motivation, because the student does not feel dalue

teacher, his incapacity to introduce the individaefivity —encouraged and he loses gradually trust in himself.

for technical reason and constitute for the studdfind of That is what happened when students fail repeatly i

effective help for learning. The group appears agsfficial exams such a BEF or Baccalaureate for g.€@he

accelerator of process for learning: the makingahe observations of the teaching situation reveal thahwhat

difficult objects by the student himself can bersas time seems to be making sense is not evident to berput i

consuming but this is the necessity of a group. Jitveip  application. We then realize that some teachess(%)

allows social learning. Beyond facilitating theiniag, the the reinforcement is not necessary. They are ot fa

activities in group allows to develop the trust ime sometimes absorbed by the content of their tegcthiat

student. Everyone has been confronted to obstagteare they do not realize that they only encourage students

" all in the same boat” and everybody has a raeplay less ( the students that answer quickly and ctiyeWe

for improvement. The efficient teachers supervisanderstand then easily that students are not nietivand

frequently the learning of students in formal ofoimal interested by the activities they have been gthey can

way (Buttler, 1987). They exercise a continual suigéon  not invest correctly in the learning of the langeiaand

of the work in group (Wang and al., 1990) and ogctqp  may even find themselves in difficulty.

ajust the debit of the lesson according to the need Generalization of students good answers

students. Table 10: generalization of students good answers

Giving time to students to speak Modalities Number Percent
Table 8: Giving time to students to speak Always 33 31,2
Modalities Number Percent sometimes 63 59,4
Always 45 42,5 Never 10 9.4
sometimes 49 46,2 Total 106 100,0
Never 12 11,3 We have asked students if teachers generalizegbed
Total 106 100,0 answers, 63 said that their teachers do it “sonetin33

49 students declare that teachers “Sometimestvall recognize that they do it “ Always” against 10 dsai
them enough time to speak during class period agdi teachers “ Never “ generalize their good answers.
that said teachers don't “Always” give them tinte From these results, it is shown again a situatibn o
uncertainty with the high rate of teachers thategalive
Copyright © 2016 IJIRES, All right reserved
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sometimes the good answers of their student. BMarking of mistakes of students in difficulties

unfortunately the rate is relatively low for teacs that “

Table 13: marking of mistakes of students in diffies

Never “ generalize the good answers of student$dag

hope that it can be given an important good answérs

students. The generalization of good answers presen

several advantages (assets) the student that tid go

Modalities Number Percentage
Always 10 9,4
sometimes 45 42,5
Never 51 48,1
Total 106 100,0

answer is generalize. Will have self esteem becatns

makes growth is not only what we do but what akeio
said...

51 students help us to know that teachers have/&iNe
notified the mistakes of students in difficulty 4&id that
teachers “sometimes “ do it and 10 other confirrat th

Orders for supplementary work to students iRgacher « always “ do. Looking at the high percgetaf

difficulties _ teachers that never take note of the mistakesuofests
Table 11: Orders for supplementary work to students comparing to teachers that effectively take notecas
difficulties confirm without doubt the lack of diagnostic of yias
Modalities frequency Percentage knowledge of student.
Always 28 26,4
ometimes 5 368 By consequence, the lacks of students preoccupy les
Never 39 36,8 teachers.
Total 106 100,0 Generally, many teachers (48,1%) never take note of

The results of the question on complementary wosk t
teachers give to the student in difficulties shdus:t 39
declare that teachers “Never “ care to working shis
only, 39 other (36,8%) said that teachers care &ones”
to working students , 28 other again 6,4%) said
that teachers care “ always” to working students.

their students mistakes.

Or “ education “ should be view at the detection of
mistakes from their sources the illusions anddsigss...
and this by taking note regularly in our note bdbk
mistakes of students in difficulty that the gooddeer
should come to these ones and for the need to make

From these results the last two answers have tie sateachers work for improvement. This shows that ynan

percentages that signify only few teachers workethire
class. In the contrary the majority teachers wdkags
with working students.

This way of teaching with only the working studenfs
the class is excluding once again the diagnostic
previous knowledge in that case students in dilfies
can not fill their lack and yet students in diffices are
more.

Success in assignment or given test
Table 12: success in assignment or given test

Modalities Frequency Percentage
Always 41 38,7
sometimes 56 52,8
Never 9 8,5
Total 106 100,0

Concerning the question of success in assignment
tests given in class, 56 respondents confirm thay t
“Always “succeed against 9 other that “Never “ sext.
From these results we can say that all is goodhfebest;
rate of students that succeed sometimes
assignments or tests give them the desire to leaongh

the more we learn, more we discover, the more we ha,

the taste of getting more. Added to this rate,High rate
of students that always succeed to assignmentsven g
tests.

These students are flattered by the results of thaik
and then they are more motivated for success.

However we can deplore the situation of the miworit

students that never succeed in their assignmengéven
tests what leads them to discouragement, sometames
up to abandoning school. In fact, this last settoflents in
difficulties should preoccupied teachers that stiou
diagnosticate their previous knowledge for remddyis

in their

teachers do not check their students in their dystu
because the follow up in school requires that waukh
know the strength and weakness of the leammédrgive
them help “ Error is not only the effect of igaoce of
oertitude, of hazard that we believe in the emgieories

or behaviorists of learning, but the effect of awerior
knowledge that has its advantage, its success maw,
reveal wrong, or simply inadequate. The errordisf type

are not erratic or unprevisible, they made acquire
knowledge “Brousseau (1983: 171).

Only a small part of teachers ( 9,4%) do it becahsy
take note of the mistakes of their students. Thaskw
allows us “to check the understanding of studesatan
important step of educational approach. Its pertoithe
teacher to check the understanding level and dssioni
of it by the students, it determines the remainifg
activities to come: applied exercises, tests anamex
(Ndigmbayel, R, 2014).

If we combine the modalites “Always” and
sometimes” we notice that the half (51, 8%) takéenof
the mistakes. On the other hand the half of teachever
take note of students mistakes.

For these, teachers, if the students do not uratetsit
is their fault because they have lack since thedvipus
classes. We can not remedy this lack ( gap ).

From these results in the board, we can say ttat th
failure of students in Baccalaureate is surprisingrt of
teachers consider as normal that some students make
mistakes and by consequence do not make efforel h
them to improve.
informing parents of their children difficulties

Table 14: informing parents of their children difflities

remedy is nothing other than supplementary activiti

minutiously choose and consigned.

Modalities Number Percent
Always 26 245
sometimes 42 39,6
Never 38 35,8
Total 106 100,0
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38 students said that teachers have never told theilt came out from the results of inquiries on the
parents the difficulties they face, while 42 redagnthat presentation of teachers that teachers check ‘etioms”
teachers do it “sometimes” against 26 others tla@d s the previous knowledge (25) some “Never” do it (Zd)e
teachers “Always” do it, them came out of theseultes majority of teachers make effort to awakening the
that most of teachers have any contacts with théests curiosity of their students before starting thestesof the
parents what does not help the students and thoseday (28).
difficulties of learning. Parents and teachers &hdue in These two first steps are crucial in the processhef
permanent contact to resolve the problem of laclewél transmission of knowledge. In fact the checking of
of the students. Teachers and parents have antigbjec previous knowledge allows the teachers to makeptfiret
the success of each child. For this, the succestheof on the previous knowledge very important for the
students depends mostly of the communication betweéollowing learning: the reinforcement or the renatin.
teachers and parents. The educational reinforcement consist to clarifyrenon

The communication between teachers and parents e well known courses by the students in view to
the objective a mutual information, the research afonsolidate, while the remediation consists of anjplg
exchange and a good understanding based on resmct again the course that not been well understooaoatall
trust. By combining the modalities “Always” andby the students so that they may get in well
“sometimes” we can say that more than the half afnfortunately, many of teachers do not incite thieriest
teachers informs parents about the difficultiestioéir  of students for their courses.
children. In fact, the sensibilisation of students for thaeslon to

In fact, teacher and parent both look for solutaord the course is essential for the participation afishts to
ways that can help the student in his need foremsccThe this activity.
parent informs the teacher the positive and negativ The activity of teaching should have and interast a
improvements seen in his child with the school ared utility for the students, it's important that theathers

affective behavior, and the teacher also do theesom attracts the attention of the students on thistpioam the
Success in internal Baccalaureat beginning. It is important to take time to introduthe
Table 15: success in internal Baccalaureat topic by an anecdote, an extract of film, to pldhe
Modalities frequency Percentage students in front of problem, to realize a plathaf course
Always 43 40,6 to teach”.
sometimes 50 47,2

The teacher in his attitude should let appear ipassr
a great interest for the subject that he has thesiom to
{ransmit” Deschuyteneer M. (2010:28) or many eis&c
the work not by calling but simply by necessity. €Th
students do not see in them the “passionnatebg t

Never 13 12,3
Total 106 100,0

To this question 50 answers declare that they ha
succeeded “sometimes” in internal baccalaured@esaid

they “Always” succeed and 13 others students confir> . . X ; . .
“Never” have succeeded in internal baccalaureate. lovers” of this subject. During the period of dehing

The rate of answers that said they “sometimes”eratc S€duencies we have noted that many teachers (68) ha
in baccalaureate is high (47, 2%), this shihas these privileged the interaction between them and thelestts.
students are on the way of success because mdtjvagy 1hiS, Shows clearly that majority of teachers ube t
will make more effort to success in exam. Also thisat INteractive method. For Coche et al., (2006:16)tte
“Always” succeed will keep their speed of which as setting at work of active methods, the teacherviytis

psychologic advantage for them. For those that &xey Shared between the regulation of the activity ahe

succeed they will lack of motivation, that's whyeth behavior of students from one side and the learaing

teachers that are conscious for improvement ofr thd{1® development of students and the other sidiach the

students should proceed by the diagnostic of méstatken active metho‘?‘ put the (_:hildren in thg center 0““*‘”"?9-
move to remediation during the school year. The student is the main actor of his learning awdfis,

Globally, we can say that students in their majorith® has to participate actively to the process gtistion
(modalities “Always” and “sometimes”) succeed inof knowlgdge by his intervention in the plass dg.rthe
internal baccalaureate exam seems to be similahgo fTeduencies of the courses, of applied assignments
external baccalaureate but are not the same. Tnsgon  INdividually or qollectively, _the resolution of enaises and
of having succeeded in internal baccalaureate sign the demon_stratlons. For thl_s, the teacher shoutd_h/m/er
assurance made many students failed in exter |d organise the students in group of work by i, $o
baccalaureate. After presenting and analysing #te, the 2O th_em for mutual in the research of knowledgethe _
task consists now to interpret them, which means Nner side, to encourage them for more mutual ogeni
proceed to a reading of results to find to out gbese of ror D.eschuyteneer. M (201.0: 22) the teacher should

organize the work in group in form “of reflexiorend

singularity. Otherwise the interpretation of resuthakes ; _ )
intelligible and understandable the data in lighttle €XCNanges on a certain topic, followed by a preeefi

problem. At the end of this activity, we have camfied obje(;tive (in this context) a taking of responsipilis
the results to these of hypothesis or not. Onehef tPOSSible for each of the members that make andvetlo
questions of beginning is to explore the impact dhe confrontation of ideas. ” We have noted thae t

educational practices and technics of teachersrafinal Malority of teachers are doing it looking at theorsc
class in science sometimes” (59) and “Always” (49). But the low rdts
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in Baccalaureat these last years call on the teadoe fact, many of teachers aren't professional dontivikrihat
make more effort in the educational practices et@n they have other charges out of their teachingshia t
contextualize them because the teaching practicallre classes. The education of a child is all: he unideds the
Altet (2002), it is not only the seen acts, actjoesictions school activities and those out of school ( extiassl
but this is compose of the procedures of settingaak of — activities)
the activity in a situation given by somebody, theices

taken of decisions. BOU (2002) speak, to this tatkne
procedures of contextualization of the practice. the

process of transmission and acquisition of knowdedlde The present study targeted the regulation of learris
expression plays a very central role. ~ factors that determine the results of Baccalautieat

The speech in the class has been always considsredscience in the secondary schools of Mayo-Kebbi.East
an efficient tool for teaching. If this allows theacher to The question of the beginning: does the regulatibn

transmit the knowledge to explain and to exploma] it |earning influence the results of Baccalaureat dietsce?
also allows the student to express what he conaifeat The partial answer to this question is certainlge t

he kept from the teaching and to exchange withrstheregulation of learning influences the results of

“The speech constitute a vital mediation betweea thgaccalaureat in science. The general objectivetudys
cognitive spaces and cultural between the teadhetiee was to appreciate the link that exists between the

learner, between the society and the individu, Betw regulation of learnings and the results of Bacaaatin
what the child knows and understands already anak Wdeence_ To thiS, an inquiry has been done on tL@fests
remains for him to know and understand”. Robin Aef Terminal class that repeat their classes inréigéon of
(2009). We asked ourselves if exchanges in class Nfayo-Kebbi East using a questionnaire. Collecteth da
prOﬁtable for students. In fact, the rate of faglun exam have been analysed by the Simp|e linear regression_

and the several lacks (gaps) in oral expressiofcewt The results of the inquiry have shown that majorify
from many students of terminal classes show thgiachers of Mayo-Kebbi East have set in application
exchanges between student-student and betweemnstudgstive education that the student is the main asftdris
and teacher aren't of constructive nature from side, |earning (previous knowledge; life history; lessohthe
for the acquisition of skills and the knowledgethﬂ other daysl exp|anation’ announcement on the next Seq)]enc
side for the externalization of students thOUght.det, The results of Baccalaureat are low because tlehaes
most of the students by fear or by complex refuse fre not contractualised. Beyond the simple couasght
express or to speak in front of the teacher andr then class the good teacher should take note ofattrs of
colleagues in the class. This situation of withdriao environment that can interfere in learning and sbieool

oneself hinders the pOSSibiIitieS of adjustment dine success of the student (fam”y, economic’ SOmeth)
remediation of bad conceptions and of bad leaming

During the situation of learning, the good teadsehe
one that makes all the students to participatehie t
subject, increase conversation and exchanges inldlss. [1]
The teacher that tries to participate the wholes<la
controls constantly by looking at the participatiohhis
students. 3]

He’s attentive to the one participation of somelshis
and call them from his voice or eyes. He doesnly ce
contented with the actives ones, the more quickher [4]
more interested. He takes some precautions to dlvatch
student doesn't feel more or less exclue.

This fundamental attitude lack cruelly with thedeers

I\V. CONCLUSION
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